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CHAPTER I 
INTRODUCTION 
A. Statement of Problem 
P ea ce is a n i .deal as well ae a word in the minds and hearts of peop les 
II throughout t he world. To help make a Jasting peace become a reality the 
1
1 
United Nations Educatione.l, Scientifi c, and Cultural Organization was formed. I' 
However, the high idea l s and principles established by Unesco wi 11 remain but ll 
a dresm unless its member nations fashion a practical program on which the I 
eop les of the 'l'lorld can work together. One of the basic instruments through 
which Unesco can best acMeve its aims is through the helpful cooperation of 
the c J..a.ss room tea cher. 
The purpose of this thesis is to show ho w the social studies t eacher canl 
utilize much of the material mad.e available by Unesco in the teaching of the 
social studies. This wi 11 provide the pupils with a better under standing of 
Unesco's accomplishments and aims. It will also clarify ann explain such 
information which \vi 11 neces sarily be required. for a full knowledg e of the 
various subjects in the f ield of the social s tudies. 
class. There wi 11 be no attemp t t o lay the groundwork f o r a new c ours e of I 
study to be added to the aurriculum, rather, it will nrovide information and I 
,subject-mat ter which may ee.si ly be incorporated into t he various courses DO\'i' il 
being conducted in the secondary schools. Ther e wi 11 be material f or the 
!civics teacher to add to her study of international relations, while the 
'I I, 
}I 
ll 
, 
... 
I 
I 
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, sociology course will inqlude fresh information on the various races, the 
' 
I countries ·which they inhabit and their current problems. In this manner the 
1 
pupils will be g iven direct contact with the United Nat ions and i t s problems 
I 
and t hey will be come increasingly aware of the achievements of Unesco as 
1 
well as its importance in endeavoring to fas hion t he peaceful fabric of in-
1 
l ternational understanding . 
B. Plan of Procedure 
The procedure which will be followed in this thesis will be t o b e g in 
iwith a presentation of : 
I' 
11 
II 
I 
1. An historical survey of Unesco since its inception; 
2. The ultimate aims of Unesco and its i rmn.ediate accomp lishments; 
3. Incorporation in s econdary school curriculum. 
I 
!The value of the historical survey will be f ound in revealing what brought 
!about such an or ganization, where in the h is t orica l pas t d id the first spark 
I 
\of the Unesco idea i g;nite the minds and ideals of men. Perhaps mor e impor-
I 
I 
tant t han the original spark might be t h e fuel whic h conserved the idea f or 
centuries and then enabled it t o burst into flame in the twentieth century. 
Since this study is concerned with the relationship between the social 
I studies and Unesco, it seems proper, at this poin.t, to s hed a little light 
on what is meant by the terms social science and social studies. Among the 
irnany texts which treat of the teach ing of the social s tudie s in the second-
\ . 
ary school, i t appears that the more luc id explanation of the relationship 
lbetween the social sciences and the social studies is set forth by 
,Wesley. 
I 
ttsocial sciences connotes scholarly materials pertaining to human 
being s and their interrelations. A monograph on business cycles, a 
rep.ort on the pr ima.ry gr oups among the Eskimos, a new i..'lterpretat ion 
2 
i 
I 
I 
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I 
I 
of the Congress of Vienna, and a proposed charter scheme for large 
cities are examples of materials which belong among the social sciences. 
They are the results of research, investigation, or experimentation. 
They are v,rr it ten for adults. · Thus the social sciences are concerned 
with the detailed, systernatic, and logical study of human relat ionships 
11 
•••• In cont rasi; with the social sciences, the social studies are de-
signed primarily for instructional purposes. They are those portions o 
aspe ct s of the social sciences t h at have been select ed and adapted for 
use in the sch ool or in other instructional situat ions. The term 
'socia l studies' indicates materials whose content as well as aim is 
pred~minantly social. 
11 
•••• The fundamental tests of the social sciences are scholars hip and 
eventual social utility, whereas the fundamental test of the social 
studies is instructional utility. 11_y' 
The main body of this paper will present Unesco as it concerns itself 
with the social studies, with a view to adding a study of Une sco to the 
various courses of the social studies which are taught at the secondary 
school level. In schools the social stud ies usually consist of geography, 
history, economics, sociolog y, and civics and various combinations of t hese 
subjects. Bach of the five principal social studie s wh ich are t aught in 
the secondary school will be taken individually and explored a s to its i m-
portance and treatment in Unesco. The ult i mate objective is to take all of 
this inf ormat i on which is gat hered from these individual studies and to 
recorrunend that the more i mp ortant matter be included in the social studies 
courses. The overall imp ortance of including a study of Unesco in the 
~ schools is t hat it will broaden the viewpoints of the pupils as well as de-
l~__,.-__,~,... i.Y Edgar B. Wesley , Teaching Social Studies in Hi gh Schools. Boston, 
\D. c. He ath and Company, 1950 . 3rd ed. pp. 34-5. 
II 
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I 
I 
ve Jop their thinking along international Jines while keeping the idea of in-
1 ternational cooperation in mind. They will begin to realize that they not 
on4' live in the United States but in the world. aJld because of this they are I 
obligated to attempt an und.erstanding of the -peop les of the wor ld and to wor1 1 
with them toward a goal of worlrl. be t terment. 
C. Analysis of Literature 
The treatment of Une.sco in this section will be concerned with the 
background and plans for teaching Unesco in t he secondary school, the steps 
\vhich have been made tovtard the imp rovement of textbooks and teaching mater-
ials and. the subject-matter concerning Unesco which is currently a part of 
some secondary schoo 1 curriculums. 'I I 
l. Be.ckground and plans for teaching Unesco in the secondary schoo 1. 
The organization in 1945 of the United ~ations and. American participa-
tion therein :b..ave been interpreted by many so cia 1 studies teachers as oppor-
tun.ities t o introduce the topic into the curriculum. I In fact, the addition 
I was made with remarkable speed. · The Charter was comp leted. in May and. units 
were introduced. into schoolrooms in the fall of t :hat year. Increasing at ten-
tion is being given to the various international agencies, such as Unesco. 
I where, and. ho\'l to teach about the United Nations. They were aided by rep re-
1 eentatives fro:n the Secretariat at Lake Success and resource p eople of .the I 
I 
Ibid., p. 107. I 
I 
I 
;i 
I 
4 
University of Nebraska who had studied th~ United Nations first hand. The 
,, 
Workshop Semim:~.r we.s planned as one segment of a state-wide program through II 
the cooperat:!.ve efforts of the State Education Association, and the Uni versiJ 
ty of :Nebraska, as well as the State Department of Public Instruction. The 
culminating activity of the Workshop was the formulation of recoTh~endations I . 
I 
wh..ich they considered the minimum essentials that American youth will need 
21 
to learn if they are to contribute to the future of the United ]IJationR. 
They listed their recommend.ations und.er three general head:l.ngs: 
l. i'lhat shall1t1e teach about the United Nations? 
2. Where and. when shall we teach the United Nati0ns? 
3. How she.ll we teach the United. :JITat:l.ons? 
I 
I 
II 
I 
jl 
I 
In ans\'Iering the first q_uestion they listed the fo llo"Vring: ( l) histori-
cal found a tions; ( 2) structure and orga.nizat ion; ( 3) achievements; ( 4) cur-
rent activ ities and problems; (5) a sensP of responsibility for the future 
of the United Nations. In response to the second query they listed the 
folJowing: ( l) United States history; (2) v1orld history; (3) American 
government; ( 4) world geography; and. ( 5) sociology, economics and moc:lern 
problems. As to the manner in "Vlhich the United Nation~ shall be taught, the 
f ol1Dwing recommendationR are presented: (l) bulletin board displays; (2) 
ind.ivid.ual oral or written re:9orts; (3) forums; (4) map work; (5) charts and 
diagrams; ( 6) cartoons; (7) motion pictures; (8) current events; (9) radio; 
(10) community activities; and (1:1) e:itra-CU!'ricular activities. 
2. Steps toward improving textbooks a.nd tea.ching mat erials. 
The improvement of textbooks and teaching materials as aids to inter-
I II 
\.!21 Boyce H. Kna.pp, 11 The United Nations in the Secondary School Curriculum". 'j 
. So ci~ 1 Ed.ucation (.ltpri l, 1949); 13; ~_55-58. 
I 
II 
5 
nationelunderstanding was one of the first interests of Unesco in the field. 
of education. :By the time Unesco was established., there was already a long 
histor;,r of efforts to improve textbooks. Th;l.ring the nineteenth century, 
leaders of the peace movement drei\' attention to the teaching of war in text- , 
books. The books built up the gJory of war and military heroes~ However, 
under the leadership of such organizations az the Internationa.l Committee 
Intellectual Cooper~tion (I.C.I.C.) of the League of Na tions, a balanced 
approach was taken and so lid accomplishments were made. Textbooks were ana-
Jyzed and revised, international conventions and. treaties were adopted, and i 
positive steps toward the establishment of desirable standards for textbooks I 
I 
~Jo!ere taken. 
The outbreak of Vlor ld War II temporari Jy checked efforts to im prove 
textbooks as aids to international understand.ing in most parts of the world. 
The United States was one of the few places where extensive textbook studies I 
'Here co ntinued. Here the 
Counci 1 on Education kept 
~ 
important projects carried forward by the American ·1 
interest in textbook improvement alive, even in the 
midst of war. 
:By the time Unesco wa s found.ed, the need for ano. the possibilities of 
textbook improvement had already been amplY demonstrated. Unesco was con-
sidered the successor of the International Institute of Intellectual Cooper- I 
I 
ation, the operating agency of the I.C.I.C. and t he world lea.d.er and coord.- ; 
I 
inato:r of the whole internati~nal movement toward textbook im·orovement. 
The Preparatory Commission of Unesco prepa,red. a a.ocument summarizing 
t previous activities in t he field and recommended principles and a yrogrem of 11 
action for Unesco. On the basis of these recommendations t he First Session il 
if I. Jamel:'\ Q.ui ll6n, 11 The Improvement of 'l'extbooks and Teaching Materials . '' 1! 
The Harvard Educational Review (Summ t3 r 1950) 20: 149. 
6 
of t he General Conference, mee t ing in Paris in 1946, adopted the fo lJo wing 
nine point program for the imp rovement of textbooks and teaching materials 
as aids in deve ]Op ing internationa.l under standing: §} 
1. Unesco sbould. establish a clearning house for the 
d.issemination of data on the analysis and. revision 
collection e.nd 'I 
of textbooks and 
other teaching materials. 
2. The Secretariat should. arr ange for the study of these materials 
with the assistance of National Commissions and other national 
bodies. 
3. The Secretariat shouJ!i draw up, in consultation with qualified ex-
p erts, a set of p rincip les or code of ethics by which each Member 
Stat e might, as it sees fit, ana:!yze its O'IIIl tex tbooks a nd teaching 
materials. 
4 . Unesco shou J.d establish contacts vTi th the Member States, with 
a"3sociations of educationists and scientists and \·iith other learned I 
societies, in l)rder to ass ist them·, when invited, in the preAenta-
tion of events and f acts of international significance. 
5. Unesco shouJd ca ll world conferences, if deemed desirable, on speci 
fic · aspects of the revision and improvement of teaching materials. 
6. Unesco should encourage Member States to make bilateral and regiona 
agreements concerning textbooks and other teaching materials, and 1
1 shou ld assist by prepar ing ttmodel agreements", and t he disseminatior 
of information on such agreements. 
7. Unesco shouJd encourage bilateral and regional enterprises and give I 
a s sistance to them, whether under governmental or non-governmental 
ID Ibid •• P • 150 • 
li 
I 
7 
auspices. 
8. Unesco should prepare from time to time new ~terials on inter-
national affairs to be placed at the disposal of textbook 
writers. 
9. Unesco should undertake the responsibility of reporting to the 
General Conference instances of textbook usage inimical to peace 
among ria tions. 
This program was so broad in its scope that it had to be extended 
over a number of years. However, action has been taken along these sug-
gested avenues and the future looks promising . The need is for more 
direct action, "vrider participation and effective implementa.tion. In order 
to fully attack and execute a program of this nature it is necessary to 
have a large and capable staff, assistance and encouragement from both the 
General Conference and the public on a basis of world wide cooperation. 
The accomplishment of the above program i·lill take years but '"i th the proper 
support it should reach its goals successfully. 
11 The analysis of textbooks aids to international understanding should 
be guided by clearly defined purposes. Among the most important purposes 
are: 
111. To discover strengths and \veaknesses in textbooks and teaching 
materials now being used and to provide a basis for their re-
vision where necessary. Textbook studies should help to indicate 
what aspects of various subjects are the most valuable. 
11 2. To provide an opportunity for historians, geographers and other 
scholars to work cooperatively with teachers, school adminis-
trators and governmental and public leaders, in the improvement 
of textbooks and teaching materials. 
11 J. To provide assistance to authors, editors and publishers in the 
preparation of new textbooks by establishing guiding principles 
and by indicating what should be avoided and what should be 
included. 
8 
~4. To provide material helpful in the revision of programmes of 
stuccy, the education of teachers and administrators, and in the 
selection of textbooks and teaching materials."~/ 
3· Teaching Unesco in the schools. 
The activities of Unesco in education for inte1~ational understanding 
~re principally concerned with improving the curricula, teaching materials 
and teaching methods. There are various approaches towards these ends, such 
as: international seminars, studies of work undertaken in various countr~e 
to eliminate nationalist bias, principally with reference to textbook con-
tent, and the publishing of a variety of publications. 
The international seminars were begun at Sevres in the summer of 1947 
with the gathering together of seventy-nine teachers from thirty-one 
1/ 
countries. Their objective was to improve on the teaching of internation-
al relations through the medium of Unesco. In 1948 three further education-
al seminars were organized: one at Ashridge, Hertfordshire, England, on the 
education and training of teachers; another on teaching about the United 
Nations and its specialized ~gencies, held at Garden City, Long Island, 
U.S.A.; and the third on the education of children from three to thirteen 
years of age, held at Podebrady, Czechoslovakia. In 1949 a seminar dealing 
with mass illiteracy was held at Quitandinha, Brazil, and one in Mysore, 
India, on rural adult education. 
During 1950 there were two seminars held during July and August. The 
~/ A Handbook for the Imvrovement of 
Aids to International Understanding. 
Unesco, 1949. pp. 73-4. 
Textbooks and Teaching Materials as 1
1 Publication No. 368 of Unesco. Paris,
. I 
1J Theodore Besterman. Unesco. Peace in the 1-Hnds of l,fen, New York, 
Frederick A. Praeger, 1951, pp . 20-21. I 
9 
first seminar, '.vhich \-ras held at .t-1acdonald Co liege, Montreal, concerned 
itself \'Ti th the tee.ching of geography as a means of developing int ernational 
understanding . For this seminar a basic document was p reyared, "Suggestions 
on the Teaching of Geography." This seminar is the first to deal with a 
~ 
subject th~t is actualJy part of the school curriculum. It is part of a 
cycle of seminars planned on the teachinr, of certain basic subjects - geo-
graphy, history and modern languages. Each seminar is preceded by a year of 
stud,iea, and foLlowed by publications and folJow-up activities aimed at 
broadening its effect. A second semine.r in 1950 d.ealt :vith the question of 
improving teaching materials, for all subjects , as an ·aid to 'interna.tional 
understanding. The problem chiefly considered was the improvement of text-
books, particularly history books. 
The seminar organiz ed. for study in 1951 was concerned with the teaching 
of history. These seminars are completing the basic &nd. fundamental :pro-
grams in the subject fields of the social studies and are providing the v;ays 
and means of incorporating Unesco studies into the curriculum. The next im-
portant step concerns the manner in which these suggested procedures can be 
applied most eff ectively. 
Information about the United Nations and its specialized agencies has 
already been incorporated into the curriculum of schools throughout the 
United Sta.tes. I n some schools a special course of study is developed or ne'll 
units are organized in t.he special fields of civics, histo~y or geogra.phy. 
Children are given papers to write on varied United Nations activities and 
other pUpils are assigned oral reports on Une~co e.nd. its importance to the 
t·Jorld of nations. 
§./ Re"Port of the Director General on the Activities of the Organization I 
April 1950 to March 1951. Unesco Document 60/3. Paris, Unesco, 1951, p .l4· 11 
10 
11 
In the Los Angeles City schools, a joint UN-Unesco program is reaching 
21 
every grade .· level. Some of the highlights are: 
1. An a.r3ministrator in charge, 
2. A ci ty-wid.e Unesco committee, 
3. Two special Unesco supervisors, 
4. A Unesco chairman in every schoo 1, 
5. Principals 1 committees on Unesco. 
In order to create interest and. also ~rovide substantial backg round 
information relative to Unesco, a series of ten "Basic Information Bulle-
tins 11 has been sent to ever public schoo 1. An extensive in-service educa-
tion program is carried on through t~orke;hops , institutes, faculty gatherings• 
and meetings with au tho ri ties furnishing teachers op·t1ortuni ties for studying 
ho>'l' each 9ubj ec t can best contribute to an understanding of these interna-
tional a gencies. 
They have a part-time curriculum consultant to work wi th teachers and 
sup ervisors and a ful l time consultant to work over the material which can 
best be adapted for use. A city-wide secondary school curriculum committee 
is developing an extensive resource unit correlating teaching about Unesco 
and the UN .-o;.rith various schoo 1 subjects. 
A number of graduation exercises, pageants , and assemb ly progr~s have 
been built around. the UN-Unesco theme. Schoo 1 officials hav{; ~ooperated wi tl 
service clubs, and Parent-Teacher Associations in presenting speakers and 
programs; pupils ha,re par ticipated in community contests; members of the 
schoo 1 s taff have worked with community agencies in p romoting good. 1:1i l l 
among grou-ps \oJi th different racia 1, ethnic, or religious backgrounds. 
W The Unesco Story, Washington, D. C •• U. S. Nationa 1 Commission for 
Unesco , 1950. p .32. 
In the public schools of St. Paul, Minnesota, UN activities start in 
I 
'the primary grades where children learn coopera tive ways of living in the I 
home, schoo 1, and co!llllluni ty, an1. are continued in the intermediate and upp er i 
grades, where they study about life in other countries and organ:l.za.tions for I ll 
world cooperation. 
JQ/ 
A comp lete course of study on the UN has been developed by the St. Paul i 
l schools. Let's Face the Facts and Act (CurriculU!Jl Bulletin No. 23) is 
designed for the elementary pup ils. ~he United. Nati~n~: You and Others, a 
curriculum bulletin for high schools, suggests ways of correlating study of 
the United Nations with existing courses, provides a summary of the struc-
ture of t he UN, and has an extensive bibliography. 
iQJ ~-I }).32. 
t 
I 
I 
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CHAPTER II 
GENERA.L INTRODUCTION TO UNESCO 
A. Historical Background of Unesco 
The background of Unesco extends much further back. into history than 
most people realize and through its entire history there is evidence that 
those w:b..o havA been chief ]y responsible for championing its cause have been 
educators. This can be easi J;y· understood since practicalJy everyPl.ase of 
Unesco has either a direct or an indirect relationship to the broad field of I 
education although it also has interests and activities in many fields which 
stretch bey~nd that of education. 
In 1B 17 Marc Antoine Jullien, of France, proposed an internationa l a-
gency devoted to the study of educational matters. The International Con-
ference on Education, which was a part of the Centen."'l.ial Exposition of Phi 1-
ade Jphia in 1876 , received a simi Jar proposal from the United States 
Commissioner of Eclucation, John Eaton. Other proposals were made by Herman 
Mo lkenboe r , of the Nether lands, in 1885, l:'l.!'t'l by Francis Kemeny of Hungary in 
1905, while in 1910, a :Belgian, Ed_ward Peeters, set up a short-lived Inter-
1/ 
· national Bureau :of Educational Info rmation. 
i'ior ld 'iiar I gave imp etus to the formation of international organiza-
tiona when t h e Allied nations began to unite their efforts toward the sue-
cessful carrying out of t he war. In t he United States, during this period, 
\'las organized the National Research Oounci 1 and the American Oounci 1 on Edu- j 
cation• At the termina~tion of the war the Institute of International Ed.uca- 1 
tion and the American Council ~f Learned Societies were founded. These or-
l/ i'la ld.o G. Le:Wnd, ~iew (Summer 1950) 
11ThA Background. of Unesco. 11 
20: 126 
The Harvard Educational 
I 
II 
I 
I' 
I 
13 
ganizations were related to the fie1d of education and they were internation 
a 1 in scope. Hence we have the gradual solidification of the frame'ITOrk 
which wou Jd eventualJ¥ f oster the birth and development · of Unesco. 
In the year. 1921 there arose in the Counci 1 of the League of Nations a 
fruitful effort to set up some sort of international educe,tbnal organiza-
tion although it was not solely educational. This organization was ca lJed 
the International Committee on Intellectual Cooperation and it eventuaLly 
became t he International Intellectual Cooperation Organization of the 
Leaf;Ue. A sti 11 further development of the trend toward. internationalism in 
the field of education and related fields of activity came about with the 
creation of the International Bureau of Education in Geneva, "Vlhich v1as in-
itialJy sponsored by the University of Geneva. This group carried on an in-
formation service, promoted stud.ies in comparative Aducation, conducted in-
q_uiries, supported a library and published a yearbook. The Bureau started 
as a vo luntary research agency in 1925, but in 1929 it -vias 1mt on a quasi-
official basis. Membership is open to all governments, public institutions 
...E) 
or institutions operating in the pub lie interest, or intennational unions. 
The period from 1919 to 1939 witnessed a great expansion of internation-
al organizations, congresses, conferences a.n(t committees. The United States 
was one of the foremost countries in this regard with such organizations as 
the American Counci 1 on Education, the Institute of International Education, 
devo ted to student exchanges, the International Education Board of the 
Rockefeller Found.ation, the Carnegie Endovllnent for International Peace, the 
National Education Association, the National Catho lie Education Association. 
k/ The Defenses of Peace. Documents re1ating to Unesco. Part II. De-
partment of State, Publication 2475. Washington, D. C., United States 
Government Printine; Office, 1946. p.5 
14 
During this period a spirit of solidarity continued. to exist. In 
Europe, during the war and the ~eriod of occupation by foreign troops this 
spirit aided the resistance of teachers, scholars a.nd artists to the forces 
of occupation. Those who were sti 11 unsr..ackled continued. to opP.:rPtg through 
international cooperation in dealing with common problems. From this coop-
eration arose a new movement for an international organization for cultural 
relations. It gre\'! up in unofficial bodies like the International Assembly 
in Great Britain and the Liaison Committee for International Education in 
the United States, 11rhich organized an International Education Assembly at 
~I 
Harpers Ferry, \vest Virginia, in September, 1943. 
On April l, 1944, the American Education Delegation, headed by Repre-
sentati ve Fulbright, Wet s sent to L:mdon to discuss, with the Conference of 
Ministers of Education of the Governments-in-Exile, meeting under the aus-
pices of the British Counci 1, the possibilities of international action. In 
the light of the Dumbarton Oaks Proposals, the Department of State began a 
review of the plana for an international organization for educational and. 
cultural reconstruction. The draft constitution for an International Organ-
ization for Educational and Cultural Co .)peration, which emerged from the 
consultations of a group of specialists in the Department of State, was laid 
before the Conference of Allied Ministers of Education in London in Ap ril, 
1945, together with the proposals and comments of more than twenty other 
governments of the United Nations. 
After much discussion the Conference adopted a resolution on 12 Ju1y, 
1945t requesting the British government to inYi te the members of the United 
Nations to a conference in Iond.on to consider the creation of a permanent 
Y Ibid., P • 6 
II 
l 
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educational and cultural organization of the United. Nations. The conference I 
.,.,as held d1.1ring the first half of November, J9&.5. j 
Forty-four nations were represented, including all the great powers ex- 1\ 
-cept the U.S.S.R., which declined the invitation. On the last day of the I 
I 
conference a fina 1 act ";as approved_ \>Thich brought into exi.;~ence the United I 
Nations Educational, Scientific and. Cultural Organization. Julian Huxley 
was a p;r:>ointed Secretary-Genera 1. 
B. Function of Unesco 
11 Since war~ begin in the minds of men, it is in the mi nds of men tha t 
!2/ 
the defences of p eace must be constructed. 11 These nensive words were 
uttered by Mr. Attlee and they begin the preamble of the constitution of 
Unesco. 
The constitution continues by stressing the dangers of ignorance -
11 ignorance of each other's ways and lives has been a common cause, through-
out the history of mankind, of that suspicion and. mistrust between the 
peoples of the world. through which their differences have all too often 
broken into war 11 : and then _oroceeds to point out that the late war was made 
possible by the denial of certain basic principles - 11 the de!tlocratic prin-
cip les of t he dignity, equality and mutual respect of men 11 , and by the 
§./ 
substitution for them of "the doctrine of the inequality of men and races. 11 
The fina 1 paragraph of the preamble states that a peace based sole 1y on 
political anrl economic arrangements would neither be lasting nor win the 
supPort of the :oeop lee of the \'lOr ld, but that a lasting peace must be found.-
ed upon the intellectual and moral solidarity of mankind. 
~ Theodore Bester.man, Op. cit., pp. 3-4. 
£/ Preamble. of the Constitution of Unesco. 
§) Julian Huxley, Unesco, !tE\ Puroose and Its Phi losoph,v, Public Aff airs 
Pre s s, i'lashington, D. C., 1947, :? • 5. l1 
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In the first Article of the Constitution of Unesco, the purpose and 
'1./ 
f unction of this organization is c lear 1y presented; 
Article I. 
"1. 
"2. 
The purpose of the Organ1zation is to contribu_te to peace and. se-
curity by promoting collaboration among the nations through educa-
tion, science ancl culture in order to further universal respect 
for justice, for the rule of Je. w and for the human rights and 
fundamental freedoms which are affirmed for tb.e peoples of the 
\'i'Orld, without distinction of race, sex, language or religion, by 
the Charter of t he United Nations. 
To realise this purpose the Organization wi 11: : 
(a) colJaborate in the work of advancing the mutual kno\'lledge and 
understanding of peop les, through all means of mass communication 
and to that end recommend such internationalagreements as may be 
· necessary to ·promote the free f lo\>T of ideas by word and image; 
(b) give fresh impulse to popular education and to the sp read of 
culture; 
by collaborating with Members, at their request, in the develop-
ment of educational Activities; 
by instituting collabo r ation among the nations to advance the ide~ 
of equality of educational oppo rtunity without regard to r a ce, sex j 
or any distinctions, economic or social; 
by suggesting educational methods best sui ted to prepare the chi 1- 1 
dren of the world fo r the responsibilities of freedom; 
(c) maintain, increase and diffuse knowledge; 
by assuring the cons ervation and_ protection of the \·rorld' s inheri-
tance of books, works of e.rt and monuments of history and science, 
and recommending to the nations concerned the neces sary interne.;.. · 
tional conventions; 
by encouraging cooperation among the nations in a l l branches of 
intellectual activity, incJnding the international exchange of 
persons active in the fields of education, science and culture and 1 
the exchange of publications, objects of artistic and scientific 
inter est and other materials of information; 
by initiating methods of international cooperation calcu:tated to 
give the people of all countries accesR to the printed and pub-
lished materials produced by any of them. 
\'lith a view to preserving the independ.ence, integrity and fruitful 
diversity of the cultures and. educational systems of the Ste.tes 
Members of t his Organization , the Organization is prohibited from 
intervening in matters which are essentia l ly within their domestic 
jurisdiction. 11 
The function of Unesco in the social sciences is to unite the social 
JJ Constitution of Unesco, Artic:Ie I. 
II 
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scientists of all countries in a. concerted attack upon the crucial question 
of the age - how the peoples of the world can learn to live together in 
peace. 
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CHAPTER III 
UN:&SCO .AJ.\\D _POLITICAL SCIEHCE 
Science was not always a. part of the Unes co Constitution. I n the 
earlier days consideration was g iven only to education and culture; the name 
of the or ganization was United Nations Educat ional and Cultural Or ganization, 
not United Nat ions Educational, Sc ientific , and Cultural Or ganization. 
Finally, v;hen it was decided to include science, most persons had th·ought of 
the natural sciences. However, in 1946 ·when the beginnings of a Unesco 
secretariat were set up, the decision was taken that the social scienc e s 
shou ld b e given a separate status as a department of the secretariat , that 
"sciencen should include economics, sociology , politica l science, inter-
national and comparative law, psychology, public a~~inistr at ion, statistics , 
anthropology, etlmolot~Y• demography, history , human geography, linf.;uistics 
and archa eology .Jo less than physics, biology, and the ot her 11natural and 
exact" sciences. 
There were optimistic hopes at t ached t o ·work in the social sciences by 
a world which felt t hat one of the fundamental reasons for the chaotic 
world in which we live consisted essentially in t he social sciences not 
having kept pace with our knowledge in other fields . One of the earl:Ler 
pieces of evidence which c ame to lir;ht when it was cons ic,iered to include the 
s ·ocial sciences was that the ver y e xpres s ion t1social science 11 meant vv-i dely 
different t hings in different countries . Investigation furt her alohg these 
avenues revea led that certain fields of t he social sciences, such a s politi-
cal science~ either did not exist in some countries or, if t hey did exist, 
had a significance and content totally different from that attributed to 
them elsewher e . Another aspect of this situation was that different social 
j} Unes co - International Social Science Bulletin, Vol. 1, i!! o. 1-2. Publi-
r ation 385. Paris , Unesco, 1949~ p.9. 
II 
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sciences were differently valued. Some countries placed economics as most 
important among the social sciences while in other countries international 
and comparative law was predominant. 
The above difficulties were enough to cause much concern and conster~ 
tion to the organizing committee, but there was ' still one more point of 
observation which had to be considered. The social sciences, unlike the 
natural sciences, were not organized internationally. There were no inter-
national associations of great importance in the major fields of social 
sciences as economics, sociology, political science and comparative law. 
Also, in the great majority of countries there wem no national associations 
2J 
from which to build an interna.tional body. 
The establishment of political science as a definite and permanent 
section of Unesco was officially entered and approved at the Second Session 
of the General Conference of Unesco in 1947. In the Final Resolutions: 
The Program of Unesco in 1948, under Chapter 5, human and social relations, 
3./ 
it is stated: 
115.5 t.iethods of Political Science. The Director General is 
instructed: 
"To promote a .study of the subject matter and problems 
treated by nolitica+ scientists of various countries in recent 
research materials (scientific publications and high level textbooks), 
the various types of approach and emphasis, the methods, technique and 
terminology employed and the quantity of production in recent 
political science. 
"To arrange for the preparation by a political scientist of 
a report on the above material, including recommendation towards the 
promotion of international standards in political science. 
2J Loc. Cit. 
3) Report of the United States Delegation. Second Session of the Genera1 
Conference of Unesco. Washington, U, S, Government Printing Office, 1948. 
:P• 121-22. 
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11To bring this re:9ort to the attention of Member States, 
National Commissions or Cooperating Bodies where they exist, asking how 
best its recommendations may be implemented, and to vlhat extent they 
v;ou ::'..d. be prepared to coopera.te in carrying them out. 11 
Mo st of the work in the field of the social sciences for 1947 was 
tentati ve and exp ]Oratory. However, Unesco has endeavoured from its begi:1-
ning to mobilize social scientists in all parts of the world for common ac-
tion. Realizing the inadequacy of existing machinery for international co-
operation in the social sciences, it has promoted the estab li~:~hmer~.t of non-
governmental international organizations i.n areas such as economics, no lit:i,.-
cal science, socio Jogy and comparative J:avJ. 
In 1948 Unesco activities in the fie JLl of social science placed much 
1/ 
emphasis on these two main questions: 
1. Tensions affecting :!.nternaticnal und.erstanc'ing 
This project has developed into a serie3 of separate ing_tti ries into: 
a. The distinctive character of va rious cultures, ideals c:..nd loce.l 
systems; 
b. idec.s which the p eo p le of one nation hold concerning their own 
and other nations; 
c. modern methods which have been developed in education, political 
science, philosophy and psycho logy for changing mental attitudes; 
d. so cia 1 and politic a 1 circumstances vlhich favour t:r ... e em·o loyment 
of -particu:Jar techili q_ues; 
e. influences which make for interna.tional understanding or. al-
ternatively. for aggressive nationalism; 
f. population problems aff ecting international understanding; 
~~ Yearbook of the United. Nations 1948-49, Unesco - Social Sciences; New 
York, Columbia University Press, 1.<150. pp. 1D 19-20. 
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g. the influence of modern techno logy on the attitudes and mental 
relationships of peoples. 
2. Study of international co lJabora.tion 
Unesco has encouraged social scientists to study the adminis-
trative -problems raised by the participation of Governments in the 
work of internationa 1 organizations. In November 1948, Un e sco 
signed a contract with the Institute of Administrative Sciences 
providing for a number of reports on the operation of national ad- ! 
ministrations of Governments participating in international organi-
zations, to be prepared in agreement with Unesco and with the ap-
proval of the Governments concerned. 
In ad.dition, in 1949, four international associations were 
formed to cover political science, sociology, economics and com-
parative Jtl.w. 
One of the most serious obstacles to international underst s.nding is to 
be fauna in the standard conceptions ...,,hich t he peop le of every nation h ave 
he Jd of their own nation and of other nations. In recent years various 
techniques have been developed in the fields of education, political scienc~:t l 
phi Josophy and psycho logy which reveal some of the mental processes which 
fd./ 
function when men 1 s mind.s are in conf lict. 
It is known that some social and educational inf1uences are conducive 
to internationa 1 understanding whereas others p roduce agg ressive national-
ism. Tensions often arise in the lives of individuals and between groups 
because abrupt techno Jogical improvements result in a shift of populations. 
I This involves difficult adjustments whj_ch in their turn foster ref'entments 
I 
Q/ Second. Sess ion of the General Conference of Unesco, Op. cit., .P• 25. 
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I. Political theory: 
1. po Ji tical theory, 
2. history of political ideas; 
II. Political institutions: 
1. the constitution, 
2. central government, 
3. regiona 1 and local government , 
4 . pub lie administration, 
5. economic and social functions of government, 
6. comparative po 1i tical inst i tutions; 
III. Parties, group s and pub lie opinion: 
1. political parties, 
2. group s and associations, 
3. ·oarticJpation by the citiz en in government and administra tion, 
4 . public op inion 
IV. International re'l&ltions: 
1. internationa 1 po Jicy, 
2. international organization a nd administration, 
3 . internationa l bw. 
Thi s list does not provide an e:xhau sti ve enumeration of subjects and 
fie ld.s of investigation , 'nor d_oes it adop t a strict ]y logical classifica-
t ion of subjects and f ields. 
The meaning of 11 science 11 which the y ro j ect chose v:as the wid.er one, 
a 11 who le bod.y of coordinated knowledge re J.ating to a g iven subject ". 
With . the basic planning and organizing functions of Unesco in the field 
of p o litica l science we l l 1L'Ylderway by 1949, the whe e ls of operation began to· 
I 
I 
!I 
i 
function in 1950. 'l'he first meeting of the International Politi cal Science I 
Association took place from 4 to 9 Sel)tember 1950 at Zurich, Switzer JE~ na .• 
In t he opening add.res s Mr. Quincy Wright said in part: 
"The conditions which have brought our Associati on into existence are 
the co r ruption of politics by inhuman tyranny and total war \.,rhich have 
broug h t and may again bring disastrous conse quences to a l l sections of 11 
the wor 1d. The purpose which inspires our Association is to e limina te II 
t h e s e corr up tions by the universal app lication of scientific method in 'I 
dea ling with politica l -pro blems. I 
impor t ant i s sues in the field of -political science: 
. 1. Conditions for an eff ective and pe rmanent Union of States 
2. Influence of e l ectoral· systems on politica l l ife 
3 . The role of the citizen in a planned society. 
Thes e subjects were presented in a l e arned and scho l a r1y manner and re-
f Je cted the ideas of some o f t he b est minds in the field of polit i ca l sci-
ence. Ho 'viever, a l thoug h the s cop e of t hese studies '"as far too bro a d a nd 
profound f or a.O.ap t a tion into a secondary schoo 1 curriculum, neverthe les s t he) 
g enera l and uncler]ying id.eas migh t be readi 1y adjusted to t he mind s a nd ac-
tions of s e condar y schoo 1 pupi lA. An d so :it wi l l be with the num erous p ro-
gram s a nd projects v1hich 8re sponsor ed. by Unesco which exist in t h e rea1m ofj 
1 
p.oli t ical science. These projects are written. and s t udied by l e&.rned. men 
keen ins ight for the consump tion and utilizat io~ of the ·member nati ons of 
I 
§./ Un e s co - International Social Science Bul letin, Vo 1. · 3, No . 2 . I' Unesco, 195 1, pp , . 2 75-76 . Par is, 
of 
I 
I 
'I 
II 
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the world. It is the obligation of t b e authorities in the field of eC.uc~-
tion to sift and simplify these accomplishments so that they may be eff ec-
tivezy taught to the youthfu l mind "tithout injuring the basic ideas and 
ideals as they were original]¥ }.Jresentecl. 
J 
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CHAPTER IV 
UNESCO AND HISTORY 
In the documents prepared by the Fifth (Florence) Session of Unesco's 
General Conference appears the following: 
none of the most effective means of action Unesco has tried out is 
the international seminar, at which a number of teachers chosen by the 
governments of Member States pool their knowledge and experience of certain 
educational problems, examine the results of research carried out by 
Unesco or under its impetus, suggest further subjects of study and prepare 
their own plan of work. The seminar, which is a true international 
commun~ty, is a practical example of education for international understand-
ing. ttJ..f 
In a listing of seminars which have been held, there are two in 
Z./ 
particular which deal with the teaching of history. 
1. (1950) On the improvement of textbooks, particularly history 
books. 12 July to 23 August. 
2. (1951) On the teaching of history in primary and secondary schools 
in relation to the development of international understanding. 
One program in Unesco that the United States Commission has been 
particularly interested in fostering is a strong program for the development 
of better history textbooks and teaching materials as an aid to internation-
al understanding. At the First Session of the General Conference a rather 
ambitious program was outlined in the resolutions passed. Although this has 
never been fully implemented, many significant projects have been developed 
both on a national and international scale. 
As part of an international program, one national project that was 
l./ Karl IY'. :Bigelow, 11Unesco Seminars 11 , The Harvard Educational Review 
(Summer 1950) 20:158. 
2:./ .!J2.1.Q.. ' p • 15 9 • 
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undertaken wAs a study on "The Treatment of International AgencE8 in 
History Textbooks in the United States. 11 This was prepared by Dorothy 
McClure, project director for the United States National Commission for 
Unesco, under the joint sponsorship of the American Council for Education 
::J 
and the United States Office of Education, Federal' Security Agency. 
"The study, with the necessary adaptations to meet conditions and needs 
in the u.s., was based on the 'Model Plan for the Analysis and Improvement 
of Textbooks and Teaching Materials as Aids to International Understanding' 
and on the 'Proposed Study by Unesco Member States of Their Own Textbooks,' 
outlined in the 'Unesco Handbook for the Improvement of Teaching ~~terials, 1 
to the preparation of which Dr. I. James Quillen devoted much of his time 
when he·- was a member of the Unesco Secretariat in 1948-49. 11!±/ 
"The analysis of United States textbooks is focused on the treatment 
of international agencies of cooperation in history textbooks \>rhich m-e 
used in schools of this country, including American history and i'l lflr.ld 
history texts. According to the project director, the study is t another 
effort to supply data that may be useful in the development of learning 
materials through which young people may build r~~listic yet positive 
understanding concerning international affairs."jj 
Through this study, the commission hopes to aid authors, editors, and 
publishers when they need to select and organize textbook materials that 
deal with international agencies of cooperation. The commission also hopes 
to help social studies teachers, curriculum directors, and school adminis-
trators as they select history textbooks for use in the classroom. 
The criteria used for this project was adapted from the list proposed 
in the "Model Plan:" 
"l. How many pages of text are devoted to the agencies of internation-
al cooperation since 1918? What agencies are treated? How many 
pages on eaeh agency? How many are devoted to each of the four 
major categories of agencies listed above? 
3./ Ruth E. McMurry, "Booklet Revie\'ls 'Treatment of International Agencies' 
in History Textbooks in U. S,Schools 11 U. s. National Commission- Unesco 
News, (February 1951) 4:12. ' 
!i./ Loc,, Cit. 
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11 2. Ho,.; many illustrations, charts, graphs, and maps apply to agencies 
of international co-operation since 1918? How much space is 
given to these visual materials? What agencies are treated in 
such materials? What kinds of materials (photographs, charts, 
maps, etc.)? 
"3· How IIlll.ch space is devoted to learning exercises bearing on 
agencies of international co-operation since 1918? What kinds of 
exercises are included? What agencies are treated? 
11 4. How many bibliographical references apply to the agencies of 
international co-operation since 1918? List a few of the refer-
ences most frequently cited. Are audio-visual aids listed? If 
so, how many and what kinds apply to agencies of international 
co-operation since 1918? List a few of those most cited. What 
is the total space given to these bibliographical references and 
audio-visual aids? 
"5· What is the total number of pages in book devoted to each of the 
four major categories of agencies? To all of the agencies 
studied? (Indicate percentage each of these is of total book). 
11 6. Is the information given accurate? Are the interpretations of 
events and the generalizations about them supported by the facts 
presented? 
117. Is adequate information given to develop an accurate under-
standing of the agencies discussed, or are important facts 
omitted? 
118. Is there a comprehensive treatment of major agencies of inter-
national co-operation since 1918? Are important agencies 
slighted or omitted? What important agencies are given inadequate 
treatment? How adequate is the treatment of the League of Nations?j 
The United Nations and its Specialized Agencies? 
119. Are important terms defined clearly? 
1110. Are the illustrations, charts, graphs, and maps up to date, 
representative, accurate and easy to understand? 
1111. Is the content well selected? Is it presented in an interesting 
manner? Is it balanced and objective in presentation and inter-
pretat ion? 
11 12. Are all races, nations,and nationalities treated fairly and just-
ly? Are their contributions recognized? Are the same standards 
of scholarship, justice and morality applied to all? 
11 13. Are controversial issues presented objectively and Justly? 
1114. Are words and phra ses which develop prejudice, misunderstanding 
voided? 
29 
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(1 
Are the ideals of human freedom, dignity, equality and brother- I 
hood given adequate stress and support? 
. 
1116. Is world interdependence stressed? World ideals and heroes? 
The obstacles to the development of international co-operation? ,j 
Is the need for international organizat ion and co-operation 
recognized? Are the advances made in international co-opera tion ' 
since 1918 discussed? I 
"17. Is there adeqUate background information on the efforts to 
develop peaceful relations between nations? 
Is the concept of a just peace through international co-operation 
and la'.z made clear? niJ I 
"In the study, an intensive analysis was made of thirty textbooks, 
which were selected from 120 United States and world history textbooks 
treating of the period from 1815 and available to schools. Texts for senior 
high school, junior high school, and elementary grades were analyzed, and in 
their select!qn frequency of use and recency of copyright date were 
considered. 111./ 
The textbook holds such an important place in determini ng the content 
and organization of the social studies and other cour ses i n the schools of 
the U. S. that this study is very signifi cant. It indicates the need for 
comparable studies in other ~bject matter areas, as well as indica ting the 
necessity for such a study in relation to supplementary learning materials 
such as films, pamphlets, etc. 
Authors of history texts, social psychologists, and authorities on 
international relations offered suggestions from which was developed a list 1 
of general under~tandings which seem desirable for treatment in textbooks. l 
It wa s found that some of these suggestions were rather fully treated in the 
texts . that were ·analyzed, \'lhile others were not so -well developed. For I 
example, the study found that the idea that because of its newly acquired 
2/ A Handbook for the Improvement of Textbooks and Teaching MaterialS as 
Aids to International Understanding. Publication No. 368 of Unesco. Paris, 
Unesco, 1949, PP• 73-4. 
1/ Loc •. Cit. II 
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position in world affairs the United States has a major responsibility for 
1 the success or failure of any general international agency is fully develop- I 
I 
I ed in most junior and senior high school texts and in United States and in 
world history books for senior high schools. On the other hand, it is 
noted that the idea that the interdependence of the nations of the world 
through modern technology has brought increased international contacts is 
treated in histories for most intermediate grades and junior high schools 
and in about half of the senior high school histories examined. But none 
of these texts definitely bring out the fact that this interdependence 
makes international agencies more necessary, although this is implied. 
In almost all the latest U. S. histories for junior and senior high 
schools and in the world histories, facts about the United Nation system are I 
included, But there is not sufficient emphasis on the fact that inter- I 
II national agencies working in many political, economic, and social fields 
I 
are coordinated within the framework of the United Nations organization. 
"The idea that international agencies are an important part of the 
total pattern of relations among nations is implied in many texts. The 
relationship of the United Nation system to other types of relations among 
nations is not made clear in most texts, hovlever."a/ 
One important point that is not developed sufficiently, according to 
the study, is that if an international agency is to succeed, its member 
nations must delegate sufficient powers to the· agency for it to achieve its 
purpose. Another important point that must be more fully treated in texts 
is that full consideration must be given to the realities of economics, 
I 
I 
I 
I 
cultural backgrounds, and politics in the modern world if effective progress I 
toward cooperation in world society is to be achieved. 
The commission hopes that the study will be of value to the men and 
~ ~ 1; ~; Loc,, Cit. 
II 
ll 
II 
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women in the United States and in other countries who are interested in 
improving international understanding. The National Conference on the 
Improvement of Teaching Materials held at the University of Illinois in 
May, 1950, and the Une~co Seminar on History Textbooks, held in Brussels 
in 1950, considered the study in its preliminary form. 
At the Brussels Seminar some of the conclusions drawn in regard to 
world history textbooks were: 
111. World history needs to be de-europeanized. 
11Up to the pre sent, European culture and scholarship have 
dominated the writing of history, and the contributions of 
other regions and cultures have not received their proper 
place in the textbooks. From now on, history must be 
written from a world point of view, with more attention to 
the non-European areas. This 'tlill require more research by 
Western scholars in these other cultures, so that the textbook 
writers \'/ill have adequate source material. 
11 2. World history should emphasize the important religions. 
"3· 
"The major world religions have many common elements, and their 
study can serve to bring the various cultures nearer together. 
Each religion should be studied against the background of its 
cultural setting, with stress on its moral and spiritual con-
tributions to humanity. Mutual respect among religious groups 
can be a powerful force for world unity. The pre·sence in the 
Group of persons from the Moslem world assisted in the 
discussion of this point. 
World history should stress civilization rather than politics. 
"Although the Group was not in full agreement as to the proper 
content of world history, or its relation to national history, 
the members were inclined to favour more emphasis on the history 
of civilization and less on political history. 'Civilization' 
would include those human activities which tend to unite 
mankind-- commerce, science, technology, art and religion--
in contrast to political and military activities, which stress 
the national divisions of mankind. 
"It was particularly noted that the history of civilization must 
not be nationalistic -- that is, civilization as exemplified 
only within one nation. Instead, it must show the great and 
intricate interdenendence of national cultures, all of which 
give and receive benefits in relation to the rest of the world. 
l 
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"The Group suggested that world unity would be st~engthened by the 
inclusion of the study of contemporary events, especially in the 
advanced years of the secondary school. 
11 4. World history should include the United Nations system. 
II 
II 
I 
"Group IV's agenda included the critical examination of a pro-
visional edition of a Unesco publication, entitled: 'International 
Agencies: Project of a Handbook for Authors and Publishers of I 
Schoolbooks'. This item led to a thorough discussion and the 
conclusion was reached that world history textbooks should, under 1 
certain conditions, deal with the United Nations system. :Material ~~~ 
on the international organizations should be based on sound .
1 scholarship and free from propaganda. The subject can best be ' 
studied in the last year or two of secondary school. The emphasis 
1
1 
should be on the universal aspects of the organizations, such as 
their \-Jork against war, disease, malnutrition, ignorance and I 
poverty, the great enemies of mankind. "9../ ' 
From Ju1y 18 to August 21, 1951, sixty-five delegates from thirty-two 
countries met at Sevres, France, to consider the question of how to teach 
istory to develop international understanding. The main consideration of 
the group participating was to offer solutions t ha t would be best from a 
sound educational standpoint. There wa s no at t empt · to standardize history 
I 
'teaching , or to write a text to be used by every country of the world. Nor 
1
was there any attempt to introduce drastic changes into the curricula or to 
lteliminate national history in f avor of world history. The grou:p did net 
1
1 
Jia t tempt to conceal wars and their atrocities, to· replace po li t1 e81 hist or:r by 
1 
\economic history or by the history of civilizations, or to suggest a list of lj 
I I 
' ng;reat men" for uniform study by all countries. These questions did enter I 
the discussions, but their solutions varied due to specific conditions of 
teaching in each country. 
There were four working groUps organized to consider instructional 
~roblems in elementary, junior high and senior high schools, and to the 
Textbooks. Unesco I \SJ Unesco and Its Programme, No. 6, Better History publication 938. Paris, Unesco, n.d., PP• 16-17. 
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~reparation of teachers in colleges and universities. These groups were 
representative of their countries, not particularly of Unesco, for although 
Unesco appointed the group leaders, made material arrangements for the 
seminar, and selected the subject for study, ~it imposed no ideological 
directive. A working program of critical questions set up before the seminar 
opened merely pointe~up key problems without attempting in any way to 
lQ/ 
present solutions to them." : Unesco did not select the delegates; they 
were chosen by their countries. As the members participated in the seminar, 
they became members of a group attacking a common problem, rather than 
representatives of various countries. 
Many critical needs and problems were considered at the seminar. The 
following list gives an example of the types of problems considered in 
various groups and recognized as very important in many countries• 
"1. Relation of instruction to the developmental needs and 
characteristics of pupils to bring about more meaningful learning. 
11 2. Maintenance of a spirit of good will and desire to understand 
others in the teaching of history. 
"3· Provision of introdllctory or readiness e :xperiences in the primary 
grades snch as community studies, so that children will be ready for more 
systematic studies in the intermediate and upper grades. 
"4. Utilization of dynamic and interesting methods and materials such 
as field trips, historical objects, and dramatic representation, audio-visual 
materials, and well-illustrated texts. 
115. More careful selection of content, including (a) social, economic, 
and cultural history as well as political and military history; (b) the · 
history of Eastern countries as well as Western countries; and (e) the 
development of international agencies. 
"6. More effective reference to world history in the teaching of 
national and local history with attention to the interdependence of people 
and cultural interchange. 
11 ?. The development and maintenance of a spirit of .open-mindedness and 
a critical search for truth as social problems are studied. 
"8. Consideration of cultural interdependence and the common needs of 
peoples everywhere along with the riehne$s of cultural diversity. 
"9. Provision of refresher courses and other professional education 
activities to stimulate teachers in service to improve the teaching of 
J.Q/ John U, Michaelis, 11History Teaching To Develop World Understanding I 
Considered at Unesco Seminar in Sevres, France", U, S, National Commission-
Unesco News, (February 1951) 5:13. 1 
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history. 
"10. Provision of channels whereby textbooks, documents, and audio-
visual materials may be shared among all countries. 
"11. Attention to techniques for the development of international 
understanding in the education of teachers in .colleges and universities. 
1112. Prosecution of research on the most effective ways to develop 
international understanding."ll} I 
All sections considered social sensitivity as an essential element in I 
the development of goodwill toward others. It was also considered important 
to introduce various points of view when teaching history and to encourage 
pupils to identify themselves with the interest and feelings of others. 
The group concluded that one important aim or objective of the history 
course should be to give the child a background of history that \<Jould 
include a knot'!ledge of the past and present and give an understanding of hi.s 
country's place in civilization and a 11clear conception of the unity of 
- ~/ 
mankind amidst cultural diversity." 
The seminar achieved another worthwhile step toward international 
understanding although it was coincidental, but certainly of great value, 
because it gave teachers an opportunity to talk with fellow teachers from 
nearly every part of the globe. They had a.n opportunity to compare their 
textbooks, their methods of teaching, their teaching programs and their 
ideas. Through participation in this meeting, each felt the need for 
improvement in his own teaching, and the need to develop a program that 
would be more conducive to world understanding. 
~-. pp. 13, 14. 
Ibid •. , P• 14 
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CHAPTER V 
UNESCO AND GEOGRAPHY 
During the first half of this century both space and distance, which 
formerly played major roles in the relationships that existed between 
continents and countries, have succumbed to the technological advances of 
man. Man through his inventive genius has made such rapid strides in 
developing air transportation that the globe has shrunken into a compace 
easily circumvented sphere. People no longer think of the continents as 
isolated by the vast expanses of the Atlantic and Pacific Oceans but as 
neighbors around a common inland sea. The old geography was concerned with 
an Eastern and a Western Hemisphere in which the continents were subdivided 
into more or less self-sufficient political units. Modern geography is 
concerned with the world as a unit and stresses an intelligent appreciation 
of the people in every land. 
Geography was customarily considered a subject which was taught in the 
elementary grades • . Today, however, instruction in the principles of 
geography has a definite place in the modern secondary school curriculum. 
This need became more evident with the coming of \'forld War II and the rapid 
development of air transportation. The influence of American foreign nolicyll 
throughout the world further emphasizes the need for pupil understjnding of 
~ IJ 
geographic concepts as they are related to international affairs. ! 
The field of geography is both an old and a new science. Civilization 
is geographic; world events are tied t6 specific places on the globe. 
Geogr aphy is the study of the interrelationships between people and their 
lJ Maurice P. Moffatt, Social Studies Instruction. New York, Prentice-
Hall, Inc., 1950, p. 200. 
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physical environment. This subject may be considered both a natural and a 
social science as it is based upon the natural and the social factors and 
their relationships. Modern geography also presents us with an understandin~ 
of the world. In studying the various activities of man throughout the 
world we must understand and appreciate the influence of climate, weather, 
natural resources, transportation facilities, and the general character-
2J 
istics of the specific areas. 
Geography was formerly considered chiefly as a physical science and was 
principAlly concerned with the physical features of the earth. Today, 
. J./ 
however, we have several so-called kinds of geography: 
1. Political geography - considers the nations as political groups -
governments and boundaries as influenced by geographic location. 
2. Physical geography - treats of the land and its structural char-
acteristics, its mountains and valleys, water regions, climate and 
· sOil characteristics. 
3· Commercial geography - considers the influence of environment on 
the production, distribution and consumption of goods and 
commodities. 
4. Economic geography - shows the effect of the material resources of 
a region upon the economic activities of the people. 
5. Human geography - shows the adaptation of people to their natural 
environment. 
The world-minded American knows and understands how people in other 
lands live; he recognizes the common humanity which underlies all differ-
ences of culture. 
2J lb id. t p • 200 . 
J./ Ibid., PP• 203-6. 
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Teaching about other lands and peoples has a well-establ i shed place in 
I the programs of American schools. In some schools it is virtually the only 
kind of education for international understanding. Studying ways of living II 
il 
d the world is the main element of the work in history and geography a.roun 
in all grade levels. 
Teachers who seek to give their students a realistic and meaningful 
understanding of ways of living in other lands recognize that, in this 
curriculum area more than in most others, learning by direct experience is 
largely out of the question. Consequently American teachers must plan for 
their students a rich .sequence of vicarious experiences, utilizing 
imaginative literature, films, pictures, specimens, classroom visits by 
persons with foreign experience, and field trips to places in the community 
in which evidences of other cul tures can be observed. It cannot be 
stressed too often that the job is not accomplished when children have 
merely read and talked about these matters. They have to see them in 
direct relation to their everyday living in the home, the school, and the 
!:±/ 
community if the experiences are to become eff ective. 
It was not until 1950 that Unesco really be gan to delve into specific 
social studies like geography and history. Consequently, in trea ting of 
these respective fields of study, there will not be too much material to 
work with although there will be sufficient data at hand to provide a good 
idea of the progress which Unesco is making in these subject-fields. 
In the f ield of geography Unesco has taken two steps forward toward 
~/ Committ ee on International Relations, National Education Association, 
Education for International Understanding in American Schools, Wash., D. C. 
National Education Association, 1948, pp. 149-52. 
I 
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I 
I 
I 
I, 
38 
its objective of promoting international understanding. The first step was 
~~ taken at the international seminar on geography which was held in August 
1 
1950 in Canada while the second step was taken with the publication in 1951 il 
I of a geography ~book, 'The Puzzle of Food and PeOple," by Amabel 11 
1 Williams-Ellis. 'I 
.... International Seminar on Teaching of Geography 
An international seminar on the teaching of geography was held from 
12 July to 23 August 1950 at MacDonald College, Sainte-Anne-de-Bellevue, 
near Montreal (Canada), under the auspices of Unesco. 
A message to the participants from Mr. Jaime Torres Bodet, Director-
General of Unesco, defined not only the object of the meeting but also its 
place in the Organization's educational work. He went on to say: 
"One of the tasks laid on our Organization is to use education to 
strengthen the mutual knowledge and understanding between the peoples 
which is one of the buttresses of peace. Now education - and hence 
the teaching of every subject in the school syllabus - is governed by 
three inseparable aims: 
II 
II 
II 
! 
I 
I 
I 
I 
1. 
2. 
J. 
I Securing a balanced development of the personality, · 
Fitting the individual into the social life of his community, I 
Inculcating practical and theoretical knowledge, a '-1ay of J 
thought and a moral outlook. .· 
I 
I 
"The opportunity Unesco is now striving to grasp and the urgent need 
which it has to meet seem to me particularly important in the case of 
geography. • •• Today, according to the definition you will find in the 
booklet written for you by a team of French geographers, 'geography is 
the mapping, description, explanation and comparison of physical 
features and human activities over the surface of the globe'. 
I 
~ -
115) The Unesco Story. Wash., D. C., U. s. National Commission for Unesco, 
"A geography textbook or a wall map is a precision instrument. It is 
by the use of such instruments that the child, from his first days in 
school, acquires the sense of accuracy in observation and description 
and learns the habits of accurate analysis and correlation which are 
11950. p. 13. 
I 
39 
========~'~================================================----=========~======== 
' 
:I 
ij 
\I 
the very foundations of any sound judgment on things or men."~/ 
This international seminar which was held in Canada in 1950 was Unesco's ! 
most progressive step forward into the field of geography. There were five I 
subjects in particular which were considered at this seminar which are worth I 
recording. These subjects follow: 
1. Geography and the use of syllabuses 
2. Methods in teaching geography 
3. Geography teaching aids 
4. Geography and the community 
5. Geography teaching and international understanding. 
In order to provide an understanding of the recommendations of the 
seminar each of the above snbjects will be treated separately. 
1. Geography and the use of syllabuses. 
a. Geography. 
Two important observations were made on the value and scope of 
21 
geography teaching: 
(1) Geographical education - Because of the adv~ces made in 
the fields of transportation and communication and the con-
tinual exchange of products and ideas between countries, a 
knowledge of geography is a necessity for the people of the 
various countries. Since all these ties of association in the 
cultural, intellectual and economic fields in the international 
sphere have been constantly on the increase, geography likewise 
~~~-------s-hould be tuned and given a universal treatment. Consequently, : 
SJ Unesco and Its Programme, No. 7, Geograpay Teaching for International I 
Understanding. Unesco publication 943, Paris, Unesco, ri.d., pp. 1-4. 
I 1/ Unesco and Its Programme, Op. Cit., p. 6. j 
I i 
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it was recommended that geography be continued throughout the 
elementary and secondary school curriculum. 
(2) Geographical sense - The teaching should not only provide 
factual information about the countries of the world but it 
should also teach the pupils to think internationally, to be 
able to realize some of the underlying causes of these 
international situations. 
b. Syllabuses. 
There are two different systems in existence: 
(1) Countries of Latin 'and Germanic culture taught geography 
separately as a distinct subject separated from other subjects. 
(2) The Anglo-Saxon countries taught geography as a nart of 
the social studies. 
The first method aims at instilling knowledge. The second 
method attempts to create an attitude. In creating an attitude 
the student will acquire a geographical sense which will help 
him to a better understanding of his fellow men and also to 
appreciate their particular circumstances. 
a/ 
Conclusions 
1. Geography teaching should proceed from the near to 
the far. :Begin 'IIJi th the study of local surroundings 
and then be extended to other geographical, physical 
or human areas. 
2. Pupils between the ages of 9 and 12 learn mainly by 
pictures and vivid descriptions >'lhich utilize their 
imaginations about the peoples of other countries. 
~~ Ibid., pp. 9-11. 
II 
9./ 
jlll 
~ 
2. Methods in teaching geography. 
The chil4 learns through his imaginative faculty which is 
brought into play through story-telling, pictures, reading and 
many other channels which stimulate and create ideas. The 
approach to the adolescent preferably should be descriptive and 
explanatory. 
The members of the seminar held that one of the important 
requisites in the teaching of geography is direct observation of 
phenomena. 
11 Geogra:phical phenomena exist outside the classroom; they 
must be observed by excursions to their locality. Pictures, 
illustrations, photographs, filmstrips and the cinema are 
mere substitutes for the real thing. The latter is and 
remains the prime and indispensable source of geographical 
knowledge ••• Excursions, walks by the class, outdoor classes 
and field work must therefore be considered as among the keys 
to geography teaching by active methods. Nature is the 
geogra:pher 1 s laboratory. 119../ 
3. Geography teaching aids. 
It was the opinion of the members of the seminar that a 
secondary school teacher of geography should have a classroom 
with one or two annexes in which to store maps and material and 
also for laboratory work. Equipment which should be contained 
in these rooms would include desks, tables, specially constructed 
blackboards, posters, panels, cupboards, equipment for the 
projection of lantern slides, and films, arrangements for hanging 
lQ/ 
movable maps, and a sandbox. 
Ibid., p. 15. 
Ibid., P• 20. 
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4. 
I 
I 
I 
·Textbooks 
Among the considerations to be made in the selection of a I 
geogr!>j>hy textbook are the: 11 
"adaptation to the child_1 s age and psychology; choice, nature I 
and disposal of illustrations; content and arrangement of the 
11 text ••• ne ed for authors of textbooks to use only accura.te and II 
complete information, and only such illustrations as are 
characteristic of the countries studied and give a true and up-to- •I 
date picture of their living conditions."ll/ 
Geography and the community. 
Geography, when well taug~t, can make a child realize that he I 
is a member of a great human community, in which he has both II I 
privileges and obligations. Geography teaching can and should 
help to increase respect for others, and above all should attempt 
to foster a community spirit of helpfulness and cooperation on 
regional, national and international levels. 
For the experts meeting at Unesco's seminar in Canada, the 
problem was therefore to define methods which could be used in J 
geography teaching to encourage world-mindedness and international . lj 
understanding. They made comparative studies of geography 
teaching in the schools of the various countries represented at 
the seminar, particularly in elementary and secondary schools. 
They also have explored. the possibilities for in;proving the pro-
fessional and technical training of teachers and also have made 
suggestions on specific ways in which geography can lead towards 
international understanding . 
Four of the five study groups dealt with these f actors in 
relation to the needs of children and students in different age 
I 
'I I· 
~I 
II 
il ll-1__,/,----I-bi-d-. ,-p .-21 
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groups. They sought to broaden the children's interest beyond 
their immediate environment and to show more of the relation of 
their home towns to the towns and cities in other parts of the 
12./ 
world. 
5. Geography teaching and international understanding. 
In using the term "international understanding" reference is 
made to the primary Unesco objective which endeavors to promote 
respect for all men, whatever they are, to appreciate the peoples 
living in other countries or associated to other civilizations; to 
find out how these people live, eat, dress, work and play. An 
understanding and appreciation of these peoples and their means 
and methods of living will greatly lessen the degree of tension 
which exists at the international level today. The spirit of 
international understanding in general can be promoted in and by 
the teaching of geography. 
II 
.I 
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Whether geography is taught separately or incorporated in the 
1
1 
social studies, it may be so taught as to lead to the development q 
of international understanding. Geography tends to develop this 
D/ 
understanding because of the following reasons: 
"1. Geography is the science which gives a sense of space ••• 
thereby it widens the horizons of the mind by first 
describing and then explaining the features which form 
the back-cloth of the drama of mankind ••• For the first 
time in history, man is becoming aware, by actual 
experience, of the spatial unity of his planet. 
! 
I 
I 
I 
I 
I 
II I, 
11 2. The geography of mankind brings out particularly clee.rly 
the common interests of all men in their endeavors and 
ingenuity in adapting themselves to thir natural environ- !! 
I 11 1~12./ ~ 
1~/ 
:I 
Unesco Courier, (July-August 1950) 3:14. I 
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I 
ment and maki~ the best of it. All men have the same 
primary needs (food, clothing, housing, etc.) 
Economic geography, more than any other kind of 11 
geography, shows up the interdependence and complementary 1 
nature of the different nations and countries. It can 1 
state and illustrate with precise statistical data what 
each country gives to and receives from , the others. On 
this basis it is possible to determine which are the II 
!I 
lj 
main complementary spheres of the world." 
Seminar Conclusions 
There are a number of conclusions which follow from the groundwork and 
study which has been accomplished by Unesco in its survey of the field of 
geography: 
111. The need in public affairs for specialists \'lith geographical 
training, 
11 2. The need to make geography better known to the public, whose 
ignorance in this field is often surprising. 
"J. The need to inject new vitality into geography teaching in 
schools, especially in secondary teaching which is generally far 
behind progress made in geographical science."laf 
In the field of methods it is imperative that direct observation and 
outdoor classes be given every emphasis. It is also important to get away 
II 
I 
from the old method of cramming facts of geographical information into the 
child's head. Instead, geography should be made more of a living and 
I 
I vitalized activity in which the child participates as a member of an 
I organization charting courses and making discoveries. 
I 
:B, Unesco Geography Project -- Food and People 
i One of Unesco 
1 s big tasks is to: .help people all over the world to 
1: improve their education so that they will wish to 
, and to know better how they may begin to do it. 
I' 
work together in peace 
I 
I ,, 
!j 
I~ ~~ ,, Geography Teaching for International Understanding , Op. Cit., p. J2. 1 
4.5 
======================================================== 
i 
11 
If 
In 1948 , at Unesco headquarters in Par is, there was a discussion among 
the peoples gathered there relative to the problems which face the people 
of the world. They decided to select a problem which would be of inter-
I national significance and then invite educators and writers of many il 
countrie s to discuss, t each 2~d write about it. 
15./ 
The first problem selected J 
wa s that of "Food and People." 
Thi s idea was submitted t o the General Conference of Unesco where it 
wa s approved. Une sco commissioned scientists to wri t e about the most 
important questions which one must study to understand the food and people 
problem. 
" ••• The Director-General, after going over this problem with members of l 
the Secretariat, decided to pick a single theme for the campaign to , 
:popularize it, and to discuss it in all its implications. 
11 The theme that has been chosen fo r 1949 is 1 food and :people. 1 Under 
this t itle two related problems are presented, the growth of \oJOrld 
population and the strain on the world's food resources now and .in the 
future. In a number of countries people have already begun to think 
about these problems though few people yet understand how very much 
they are their daily concern and will be the concern of their 
children. "J.S/ 
This problem also tied in with "Point Four" and other programs for 
spreading the benefits of technical knowledge, to people who have never 
known what it is to be without hunger. 
Once this particular problem was selected by Unesco as a sort of 
proving ground for putting Unesco words into action with practical task, 
reports came in from all countrie s relative to their ideas and plans. Then 
someone spoke up, · 11This is all very well , but i t is the children who should 
15.f Amabel Williams-Ellis, The Puzzle of Food and Peonle. N.Y., Manhattan 
Publishing Company, 1951. p. ii. 
lfl/ J. :Bronowski, "Food and People". 
1:). 
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be made aware of these things, since it is they who will be in charge when 
l2/ 
we have all retired. 11 
As a result of this ~!rs. Amabel Williams-Ellis was given the task of 
uniting the work which had been done in the field and putting it forth in 
a geography reader for students. Thus came about the book, 11 The Puzzle 
of Food and Peo-ple 11 • In some schools where they teach geography and history 
as separate subjects, the reader is used after the regular lesson to show 
how the lesson fits into the world today. In other schools it is used as 
a guide to develop a unit on Food and People. 
11 The Food and People Geography Reader will assist the young people in 
our schools in understanding these problems and will show them the 
vital necessity for international cooperation in working out the 
solution ••• In language which young people can easily comprehend, 
it helps point the way toward the development of a world of freedom 
and security. 11.UV ' 
1
12/ The Puzzle of Food and People, Op, Cit., p. iii. 
. J lfd/ .lQj,g.. ' p • i v. 
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CHAPTER VI 
UNESCO - ECONOMICS AND SOCIOLOGY 
A. Economics. 
Currency disturbances, the great depressions, shortages of materials, 
and the problems of readjustment .following two World Wars have emphasized 
the necessity for a better understanding of the development of economic 
events as a guide to practical action. For this reason many different 
countries have initiated analytical work in the economic field and greatly 
expanded their study of economic matters. International cooperation was 
most desirable since many nations have similar problems even though their 
national institutions vary; thus it would prove useful if the knowledge and 
documents collected in different plaees were available to all, and if 
economists were able to compare views. 
Under Unesco's sponsorship, a beginning was therefore made towards the 
formation of an international economic association in 1949. Several 
meetings were held attended by economists from Australia, Austria, Brazil, 
France, India, Italy, Norway, the United Kingdom and the United States. 
Draft statutes were drawn up providing the objectives for the incipient 
association: to foster personal contacts between economists in various 
countries by organizing scientific conferences and round table discussions, ' 
and to help in the circulation of economic knowledge by such means as 
bibliographies, abstracts, dictionaries, translations, et cetera. The 
association would be a federation of national groups of economists, inclu~ 
1/ :1 ing a Council and an Executive Committee. l 
I l./ Unesco - International Social Science Bulletin, Vol.l, No. 1-2, 1 
======1:1= Publication 185. Paris, Unesco. 1949.. • 64. 
The Social Science Research Council, an American corporation, has as 
its purpose the advancement of research in the social sciences. It is 
comprised of an Executive Committee and several advisory and planning 
committees with subcommittees of their own. Unesco came to regard the 
Council as the appropriate agency to advise it on social science problems 
during 1948 and 1949; it was to aid Unesco in its aim for better world 
understanding by forming the Committee on Economic Growth in January, 1949. 
The Committee on Economic Growth consisted of six leading economists: 
Simon Kuznets, University of Pennsylvania, Chairman; John M. Clark, 
Columbia University; Edgar M. Hoover, Council of Economic Advisers; 
, Wilbert E. Moore, Princeton University; Lauriston Sharp, Cornell University; 
and Joseph J. Spengler, Duke University. Its purpose was to study possible 
directions of empirical research on long-term changes in size and structure 
of larger social units, such as nations. and regions of the United States. 
In developing its plans, the Committee made a preliminary canvass of 
personnel and institutions interested in such research and reviewed 
relevant research activities of world area institutes, and the concern of 
various government agencies with regional studies. One of the problems 
most emphasized was that of industrialization of under-developed countries. 
The Committee initiated exploratory surveys of research possibilities in 
several sectors of economics, planned to advance needed interdisciplinary 
study, and hoped to develop basic theory and standards for quantitative 
2./ 
measurement. 
According to Willard L. Thorp, representing the United States at a 
meeting of the Economic and Social Council early in 1949, few subjects stir 
zJ Social Science Research Council Annual Report 1948-1949, New York, 
Social Science Research Council, 1950, pp. 21-22. 
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the imagination more than economic development. 
President Truman, in his Inaugural Address in January of 1949, aroused 
interest in the need for technical assistance to underdeveloped countries 
as a contributing f actor to peace and stability, when he included it in 
his now-famous point four, a 
u •••• bold new program for making the benefits of our scientific 
advances and industrial progress available for the improvement and 
growth of underdeveloped areas. 
11More than half of the people of the ;;1orld are living in conditions 
approaching misery. Their food is inadequate. They are victims of 
disease. Their economic life is primitive and stagnant. Their 
poverty is a handicap and a threat both to them and to more prosperous 
areas. 
11For the first time in history, humanity possesses the knowledge 
and the skill to relieve the suffering of these people," he said, 
adding,•This should be a cooperative enterprise in which all nations 
work together through the United Nations, and its Specialized 
Agencies •••• It must be a world-wide effort for the achievement of 
peace, plenty and freedom."~/ 
History has shown the rise and fall of wealth and poverty and the 
bitter and eternal conflicts between the two. It has shown the ineffectual 
attempts of technical assistance in the economic field forced on countries 
unwilling or unprepared for such assistance. 11 
Many free and independent countries of today have displayed a great I 
need for a method of spreading the benefits of scientific and industrial !1 
progress through international cooperation. This need of scientific and 
industrial progress must be fulfilled if all countries, regardless of 
their stage of development, are to find a firm economic founda tion for a 
permanent peace. The fulfillment of this need is another important aim of 
the United Nations. 
3./ 11Unesco Maps Aid Plan for Backward Areas, 11 Unesco Courier (July 1949), 
p. 10. 
.50 
The United Nations and its Specialized Agencies decided to attack this 
'I 
il 
I) 
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problem by, first of all, helping man himself- by freeing him from hunger, 11 
disease and ignorance, thereby making him a more efficient producer. 
Unesco's role in this program has been two-fold. It has provided 
immeasurable assistance through educational missions, study seminars, aid 
to libraries and schools and founding educational centers. It has also 
plan of the United Nations and other 
•I 
I 
I 
II 
I, 
II I cooperated fully with the over-all 
I agencies in its attempt to achieve its aim. Unesco has strived to maintain l! 
a balance bet,qeen technological advances introduced into a country, and 
that country's customs and mores, realizing that nations whose economic 
development has been slow have nevertheless contributed to the world1 s 
The loss of these contributions might prove 
I 
cultural inheritance. 
I catastrophic • 
I 
I' 
. I The keynote of Unesco's :plan of technical assistance for economic 
I 
,! 
I 
development may be summed up by Director-General Jaime Torres Eodet. He 
said: 
"A distinction has to be mad.e between the idea of economic 
enterprise, which is confined to the mere exploitation of resources, 
and that of economic development, which necessarily implies social I 
progress, a progress which cannot simply follow economic development, 
but must accompany it or indeed precede it. To send machinery to a I 
country to help its industry, without at the same time helping it to I 
establish its own research laboratories, would be economic expansion 1 
rather than development. As a result, the country in question 1<10uld I 
probably enjoy a temporary prosperity, but such prosperity would not I 
lead to a general and lasting development on the part of its 'I 
:population. Nor \~ould it be enough to establish research laboratories 
unless specialists were sent to promote research and train on the spot 
the technicians so badly needed by most under-developed nations. The I 
ultimate object should not be to provide these nations with teams of 
foreign l'iOrkers, but to help them train their own teams, survey their , 
own resources and protect their own methods of research. 11~/ ,, 
~/ Unesco and Its Programme, No. 5, Technical Assistance for Economic 
I Development. Unesco Publication 826. Paris, Unesco, n.d., pp. 1-15. 
=====l<-'t= 
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The objective of this program has been stated as follo~ts: 
"No enduring peace will ever be built up in a world where our 
eyes are still afflicted by the sight of whole communities of men 
conquered in advance. These communities are the illiterates, victims 
of a battle in which they have not struck a blow, the helpless and 
nameless witnesses of history being made beyond their ken and often 
against their interests, adults fro m whom we ask victories while they 
lack the simplest weapons, children who will grow up to be citizens in 
name only. 115./ 
In 1948 Unesco made a survey of its ability to raise educational 
standards in under-developed countries needing aid and its ability also to 
develop basic scientific and technological research. It organized 
seminars and conferences on fundamental education and stressed the import-
ance of books and libraries to fight ignorance. Aid was given in 
organizing and financing schools for industries, trades, agriculture and 
Unesco also helps countries req~esting technical aid with four 
{a) exploratory missions; (b) advisory 
~~ commerce. 
I main tYPes of scientific services: 
services; (c) trainingjand (d) research teams and information services. 
In October 1950 Unesco announced that it would provide aid to the 
following countries during 1951 and 1952: Ceylon - a fundamental 
I 
Ji 
!I 
II 
!I 
educational center as well as an inventory of uneXploited mineral resources; ~~ 
Indonesia- a fundamental educational project, a teacher's training center I 
and an adequate primary school system; Persia - a method of determining aid I 
towards a seven-year economic development program; Iraq - help in expansion 
of the science department of the University of Baghdad; Lebanon - a survey 
, of technical assistance needs; Mexico - assist~~ce for industrial training 
schools and the establishment of a bibliogr3Phical center; Pakistan - aid 
in founding an Institute of Geophysics and the development of radio broad-
II 5./ Ibid., pp. 16-20. 
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casting and receiving facilities for the purpose of adult education; 
Thailand- educators to relieve an extensive teacher shortage; Ecuador - I 
soil conservation programs, the exploitation of mineral resources, dams and lj 
irrigation canals, modern scientific equipment; India - establishment of 
engineering and scientific schools and a bibliographical center; Liberia -
strengthening of Liberia College • Many other countries have since 
requested aid which Unesco will attempt to give. 
The moderate pace at which successful economic development proceeds 
has not darkened the outlook of the countries seeking Unesco's aid. They 
realize the desirability of having their own scientists, researchers, and 
economists resulting from Unesco's aid in technical education. 
In rendering economic assistance, Unesco has emphasized the need to 
safeguard and strengthen the cultural foundations on which any sound 
society must rest and which are the very soul of the life of a nation. 
B. Sociology 
A group of European and American sociologists met at Unesco House in 
Paris in October 1948 to discuss measures for forming an international 
sociological assoc~ion. They encouraged the establishment of such an 
association in order to promote sociological science and activity in all 
countries throughout the world; to encourage and coordinate !.nternational 
cooperative and comparative research; to exchange information on outstand-
ing developments in sociological study, research, and theory; and to 
promote personal contacts between sociologists throughout the world and to 
2/ 
exchange teachers and advanced students. 
Ibid., pp. 25-31. 
I 
I 
II 
~ 
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The United States National Commission for Unesco urged in April 1949 
that a · conference of nationality group leaders be called for the purpose of 
orientation on Unesco and furthering its ideals and aims. It was felt that 
nationality groups could promote education for world understanding through 
~I 
churches, club groups, travel exhibits and folk songs. 
A preparatory committee of sociologists arranged a Congress in Oslo, 
Norway, in September of 1949. Represent atives from twenty-two countries in 
Europe, North and Latin America, and the Middle and Far East were invited 
to attend. 
The Constituent Congress of the International Sociological Association 
was held in Oslo in September 1949 and was sponsored by Unesco. A 
Provisional Executive Committee and a Research Committee were formed to 
insure cooperation with other international organizations. National 
associations of Finland, the Netherlands, Nor,vay and the United States 
assured their affiliation. The Provisional Council organized the 
Association's first Congress to be held in 1950 in Zurich, to meet jointly I 
with the International Political Science Association. The part played by ~ 
ethnic minorities in international relations was to be considered. Experts I 
on racial problems held a meeting in December 1949 at Unesco House and 
prepared a draft of scientific data in this field. 
In September 1950 the International ·sociological Association and the 
Political Science Association held a joint World Congress of Sociology and 
Political Science at Zurich, Switzerland, under the auspices of Unesco. 
In his opening address, Dr. L. Wirth, Professor at -the University of 
~ Unesco Journal: Second National Conference, United States National 
Commission for Unesco, (April 2, 1949) p. 11. 
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Chicago stressed the significance of sociology: 
11 Sociology is a general social science in tha t it seeks to 
understand group life under ~ ,all conditions and in all its aspects •••• 
it has come to be concerned, therefore, with a great range of areas, 
such as the f amily, the community, soci F~ institutions, voluntar y 
associations, art, religion, la'..r, and science itself •••• 
11The social problems facing the human race have multiplied and 
become more acute not merely because of the new possibilities which 
the genius of science has created, but also because of t he new 
expectations which men have come to entertain •••• the world-wide 
contact among men •••• throughtrade , migration, education, missionary 
activities, advertising , propaganda and mass communica tion has taught 
men what kind of life is possible, what kind of life they, too, ought 
to have, and what henceforth they should regard as their own just due 
as men •• • • Basic among these rights •••• are the right to rule them-
selves, the right to existence - to food, clothing, and shelter, to 
education and to participation in the making of common decisions •••• 
I 
II 
II 
'I 
I 
our 
Dr. 
11These developments •••• have made the concerted drive to imorove 1 
knowledge of the relations between men more urgent than bef~re •• 1 
Jaime Torres Bodet, the Director-General of Unesco, in his 
message to the Congress, said: 
11Never before in history have the relations between peoples 
affected so directly the daily lives of all the individuals of which 
those people consist. The pace of the world's political evolution is 
such that one set of problems give s place to another faster than the 
human mind can follow; in a world continually changing , a world where 
the present is already dominated by the future, most people are living 
in terms of the problems of -yesterday •••• there is grave danger lest 
ideas •••• me~ reduce man to a blind passivity ••• • when he should grasp 
the ti l ler strongly and become the master of his destiny. It is for 
t his reason that •• • • of all the intellectual disci plines, yours are 
those aptest to bring men, not ligh t alone, but salvation, by aiding 
them to grasp the setting in which t heir lives are to be led. 11lQ/ 
The bearing of sociological research on international relations \'/as 
the general topic of the scientific discussions at this meeting . More than 
sixty papers concerning problems of methodology, probl ems of national 
2} Unesco - International Social Science Bulletin, Vol. 3, No. 2. 
Unesco, 1951, pp. 197-210. 
lQ/ Ibid., PP • 197- 200. 
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characteristics and attitudes, and the sociological aspects of inter~ 
r A number of organizational and I 
admi nistra tive meetings were held as well as a joint round table di scussion 
national relations were presented. 
II 
by the Congress of Sociology and Political Science on the study of the role 11 
of minorities in international affairs. In all, thirty countries were 
represented at this meeting . Twenty~nine national sociological 
associations in t wenty countries were admitted to membership in the 
Association. A Council, Executive Committee, Nominations Committee, 
the problems encountered by the proposal to establish an International 
Institute of the Social Sciences, and the project for a Social Science 
Institute in Germany were also studied by the Congress. 
The Research Commi t t ee of the Association held its fi r st meeting in 
London in January, 1951, to discuss t he question of international social 
science institutes and recommended the establishment of several research 
centers under Unesco's auspices. 
One of the most pressing problems in the world today concerns racial 
problems. The "St atement on Race" published by Unesco in July 1950 
stimulated much interest in this problem. The desire for a stricter 
interpret a tion of the r ace concep t on t he biological plane resulted in 
Unesco's arranging a meeting of anthropologists and gen@ticists to 
distinguish definitely established f acts from those in the exploratory 
stage. A series of pamphlets entitled, 11The Racial Question and Modern 
Science," the results of science's study of the r acial problem, were 
----~~=iF=~======~~-=-==-======~~========= 
printed at this time. 
Unesco began in 1951 a study of racial problems in Brazil. 
Consultations \'tere held with Era.zilian sociologists and psychologists. 
The study was divided into three inquiries involving rural, urban, and 
ll./ 
industrialized regions. 
Unesco has provided social welfare services for coYntries so 
requesting them since its founding. These services include fell~whips 
for training social welfare officials, advice, demonstrations and manu-
facturing instructions of prosthetic appliances and vocational training 
for the physically handicapped, and guidance in community organization 
and juvenile delinquency. 
The program was expanded in 1951 to allow the granting of scholarships 
for social welfare training abroad to members of countries where it was not 
available at home; to provide demonstration projects, tools and equipment 
for people other than the physically handicapped; to conduct seminars; 
and to nrovide films and publications to countries other than those 
- 12./ -
devastated by war. 
ll./ Renort of the Director-Genera.l On the Activities of the Organization 
A~ril 1950- March 1251. Unesco, Document 6 c/J. Paris, Unesco, 1951, 
PP• 3-10. 
12./ 11To Combine Our Efforts 11 Q.uestions ~d Answers for United Nations D~ 
1951. United Nations Publication fff/DPI/2; pp. 20-21. 
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CHAPTER VII 
UNESCO AND SOCIAL SCIENCES 
Row can the peoples of the world learn to live together in peace? 
I 
This . 
' 
is the critical question to be answered today. It is the purpose of Unesco 
to unite the social scientists of the world in a concentrated effort to find 
the answer to this crucial question. Considerable progress has been made 
in the past few years although many difficul ties and handicaps were en-
countered initially. 
In the spring of 1946 when the Unesco Secretariat was being organized 
it was decided that the social sciences should be allotted a separate 
11 
status as a department of the Secretariat. 
The major problem encountered at this time was the feeling of many 
that the social sciences were responsible for the chaos in which it found 1 
it self because the social sciences had not kept pace with kno\llledge in other 11 
fields. Great and wonderful things were immediately eXpected of the social 
sciences. 
The Education Sub-commission of the First Session of the General 
Conference of Unesco held in Paris in the fall of 1946 recommended that 
Unesco develop a project to study the tensions conducive to war. This was 
considered the principal and most important of its proposals. It also 
proposed comparative studies of the judicial systems of various countries 
and a study of international law. Other suggestions related to encourage-
ment of and cooperation with social science organizations along with 
1/ Unesco - International Social Science Bulletin, Vol. 1, No. 1-2. 
Publication 38.5. Paris, Unesco, 1949, p. 9. ll 
lj 
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services in obtaining and propagating basic data. The Sub-commission urged 
that Unesco cooperate with the Economic and Social Council in home and 
community planning; consider the founding of an international information 
center about experiments in this field; plan proposals for international 
study centers of a more general character; and act as a elearing house for 
work done in various countries toward the collection , criticism, and 
publication of materials related to World War II, including the social and 
psychological problems of Nazism and Fascism. The Sub-commission also 
apuroved the general proposals for exchanges of persons and materials common 
- ~ 
to all such reports. 
A. Aims and Purposes. 
At the Second General Conference of Unesco held in Mexico City in the 
fall of 1947, a group of delegates were finally able to plan an 8-point 
program for 1948, as follows: 
" •••• (a) develop and emphasize a study of the tensions, within 
individuals and within groups, which are inimical to peace. The in-
quiry, to be carried out in collaboration with research centers all 
over the world, is to involve analysis of the 'distinctive character 
of the various national cultures, and legal systems,' 1the conceptions 
which the people of one nation entertain of its own and other nations,' 
'modern techniques' for changing mental attitudes, influences leading 
toward international understanding, and 'tensions that arise from 
technological improvements and the resulting shift of populations.• 
The study is conceived as a long-range study, involving close 
cooperation with voluntary agencies, and has high priority for Unesco 
operations in 1948. 
11 (b) •continue its enquiry concerning the philosophical principles of 
human rights,• involving 1 the fundamental concepts of liberty, 
democracy, law, and legality,' and 1 the influence on current ideo-
logical controversies of different views of such concepts.' 
"(c) 'undertake •••• a programme of enquiry into the bumanistic aspects 
of cultures, from the point of view of their mutual relations and their 
subjective evaluations.' 
Zf Renort of the United States Delegation, First Session of the General 
Cop£erence of Unesco. Washington, D.C., Government Printing 0ffice,1947,p.2~ 
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11 (d) encourage and aid the study, by social scientists in member 
States, of 'the problems involved in international organization and 
collaboration, 1 and, in particular, the 'practical problems which are 
being encountered in the development of the United Nations and 
Specialized Agencies.' 
11 (e) study and report on 'the subject matter and problems treated by 
political scientists of various countri.es in recent research materials' 
and on 1 the various tYPes of approach and emphasis, .the methods, 
techniques, and terminology employed, and the quantity of production 
in recent p·oli tical science. 1 
11 (f) study and report on the 'social implications of science, 1 with 
emphasis on the furtherance of popular understanding of the effects of 
scientific developments on international trends and affairs. 
11 (g) prepare for the production of books intended to widen under-
standing of the 'scientific and cultural history of mankind.' 
11 (h) take steps establishing 'a world register of workers, institutes, 
activities, research resources, and physical facilities in selected 
fields of education, science, and culture'."J/ 
In order to accomplish these aims a budget of $386,000 was allotted, 
with the chief financial support being given to the study of social tensions 
Problems expected to be encountered in 1948 were those of recruitment of 
qualified personnel as well as the further development of international 
associations and contacts among social scientists. 
A greater part of the work in the field of soci~l sciences during 194? 
was experimental and exploratory and therefore very little tangible 
accomplishments were realized. The social science program for 1948, growing 
out of the planning and consultations of 194?, was limited to three projects, 
the chief one being that of social tensions study, in which the U. s. 
delegation to Unesco took foremost interest. 
The social tensions study would examine differences in national 
cultures, ideals and legal systems which might lead toward war. It was 
3) Unesco: 194?-1948 International Conciliation (February 1948) No. 438, 
p:p. 86-87. 
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hoped that the nations of the world might be awakened to sympathize with 
and respect one another. Because every nation had its own conception of 
itself and other nations, it was considered imperative that these stereo-
types be identified and explained. Techniques revealing mental processes 
which function when men's minds are in conflict would be studied to 
determine their usefulness for changing mental attitudes. An analysis of 
the social and educational influences bringing about international under-
standing rather than aggressive nationalism would also be made. 
The other two projects in the social science field concerned the 
essential meaning of social sciences. Unesco planned a comparative stu~v 
of the methods, terminology and scope of political science in the various 
member nations, followed by studies in other fields of social science if 
this should prove successful. The importance of a scientific study of 
recent developments in the field of social sciences as well as the problems 
met in the developments of the United Nations and its Specialized Agencies 
!:±/ 
was stressed. 
The Social Sciences Department of Unesco began functioning as a full 
strength organization in the autumn of 1949 with Dr.Arthur Ramos of the 
University of Brazi.l at its head. Sociology, political science and social 
psychology were being developed. Ver y little progress had been made in the 
study of tenaions. Dr. Ramos believed the study of this problem 
11 should be among the most important of the activities of the Depart-
ment of Social Sciences •••• a general study should be made of the 
living conditions and the indigenous civilization of the backward 
peoples in their native places throughout the world •• • • to consider 
them in comparison with the dominant cultures." 
~/ Report of the United States Delegation, Second Session of the General 
Conference of Unesco. Washington, u. S. Government Printing Office, 
1948, p. 24. 
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He hoped that hearts as well as brains could be employed to find 
solutions to difficulties of mankind and especially those peoples who had 
5.1 
not received the benefits of civilization. 
B. International Associations 
In September of 1949 international associations of socia.l scientists 
had finally come into existence. The first of these was the International 
Economic Association which was organized according to draft statutes as 
soon as five national associations had declared their adherence. The 
founder members were the American Economic Association, the Royal Economic 
Society of Great Britain, the French Joint Committee, the Canadian Economic 
Association and the Statskonomisk Forening of Norway. Other associations 
had been formed in Sweden, Denmark, Finland, Belgium, the Netherlands, 
Australia, New Zealand, South Africa and India and were prepared to bring 
the question of adherence before their National Associations when an 
invitation was issued. Associations of economists in Italy, Switzerland, 
Austria, Brazil, and Mexico were suggested as future members. The first 
meeting of the Council of the Association was planned for September, 1950, 
when a round table conference would be held in hopes that such discussions 
might aid researchers and teachers of economics throughout the world and 
also encourage the formation of more national economic bodies in countries 
where no such bodies existed. 
Other important associations being formed at this time under Unesco 
were the International Sociological Association, the International 
Political Science Association, and the International Comparative Law 
5./ Dr. Arthur Ramos, 11The Outlook for Social Science," Unesco Courier. 
(September 1949) 2: No. 8, p. 28. 
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Association. Unesco was also assisting social science associations 
~I 
already in existence in its efforts to teach the world to live in peace. 
Unesco recognized the great need for maintaining and spreading 
knowledge of the social sciences. In September, 1949, it proposed that a 
world-wide census of works on social sciences, which had been presented to 
a university or academic jury since 1 JanL~Y 19~D. be taken in order to 
give the people of all countries access to printed and published materials 
produced by af,fof them and to promote the international interchange of 
scientific information. 
The plan to coordinate the exchange of social science information was 
completed in November, 1949, thereby making an extension of the services of 
documentary analyses possible. 
The Department of Social Sciences published their first International 
Social Sciences ]ulletin in September, 1949. This is designed to act as a 
link between specialists in different countries and Unesco, and to spread 
knowledge of the'activities of the new international associations in the 
11 
social sciences. 
The work planned by the Department of Social Sciences for the study of 
"Tensions" included an investigation by experts of the consequences of 
Technical Progress, the origins of Fascism, ethnical and immigrant 
minorities; publicity for the conclusions of these investigations by 
issuing a publication on the way of life of the coUntries concerned, 
community studies, children's concepts, differences between legal systems, 
~ Loc. Cit. 
11 Dr. Arthur Ramos, "The Question of Race and the Democratic World. 11 
Unesco Courier (November 1949) 2: No. 10, p. 14. 
--.,-~--= = ~-=-=-- =·=-======~ prejudices, and a model history textbook; and the transmission of the 
results of Unesco's social science work to universities and institutions 
of higher learning. 
Unesco has sought since its founding and especially during 1950 not 
only to develo~ international organizations for the study of social 
problems at an international level, but ~so to use methods of social 
science to solYe these problems. 
To accomplish the fir~t of these aims, international associations 
were formed when needed in order to facilitate contacts between specialists, 
coordinate work and contribute docamentation. ~o international councils 
for the social sciences have been organized and therefore Unesco has 
served as a liaison agency for the social science associations, granting 
them money for their projects, offering them opportu_~ities to undertake or 
guide international research, and making working instruments available to 
them. 
The study of 11 tensions 11 has been important in attelll'9ting to accomplish 
the second aim. National characteristics, the 11human element" in 
industrialization and the attitude~ of German youth have been studied 
together with racial prejudice and discrimination. 
During 1950 countries such as Pakistan, Indonesia, India, Brazil and 
Latin AmericA, where the effects of social sciences had not yet penetrated, 
~I 
were cooperating ,.,ith the research surveys being promoted by Unesco. 
The Coordinating Committee for the Study of the Origins . of Fascism, 
set up in Manaco in November, 1949, under the auspices of the International 
Council for Philosophy and Humanistic Studies, met at Unesco House in 
~/ Report of the Director-Generel on the Activities of the Organization 
April 1950 - March 1951. Unesco Document 6C/J. Paris, Unesco, 1951, 
pp. 2-10. 
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Paris in January, 1950. A three-point plan of work was drawn up and 
included: 
111. A study of the philosophic bases of Fascism and National 
Socialism; 
11 2. An inquiry into the conditions 1tthich facilitated a.lid were 
responsible for the transition from theory and ideological 
doctrine to practice and policy; 
11). An inq:uiry into the techniques a.nd devices used for teaching 
this doctrine to the peoples of Germany and Italy in the period 
preceding the Second World War. 119_/ 
A small group of experts met at Unesco House in October to discuss 
the application to Germany of the study on 11 tensions. 11 This group drew up 
a plan for sociological study in Germany, with particular reference to the 
orientation of the German youth. 
The · Provisional Council for the Establishment of an International 
Comparative Law Associati on studied tensions that arise from differences 
between legal systems. A volume on this subject was prepared for publica-
tion, together with a volume on the subject of tensions due to existing 
differences between the legal systems based on common law and those based 
on Roman law. 
Contracts have been concluded \d th several experts for studies on the 
problem of ethnic minorities in international relations a,s it arises in 
Belgium, Brazil, C~ada., Switzerland, and the United States of America. 
At the request of the government of India, an inquiry into social 
tensions in that country is being made by American and Indian experts. 
The International Social Sciences Associations achieved a number of 
positive results during 1950. The inquiry into the teaching of the social 
2} Renort of the Director-General on the Activities of the Organization 
October 1949 to March 1950. Unesco Document 50/3. Paris, Unesco, 1950, 
P• 45. 
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sciences, the problems raised by the proposal to set up an International 
Institute of the Social Sciences, and the Project for a Social Science 
Institute in Germany w.ere studied by the Congress held in Zurich in 
September 1950 by the International Sociological Associ ation. 
At a meeting of documentation experts and representatives of 
international associations held at Unesco House in November 1950 The 
Coordinating Committee for Social Science Documentation was established. 
It considered a number of projects for bibliographical publications and 
decided to give financial assistance to the International Economic 
Association for the publication of a volume of translations of articles on 
Economics published in the less well-known languages, and to the Inter-
national Political Science Association and the International Studies 
Conference for the publication of an international review of documentati on 
l.Q) 
in political science and international relations. 
The Secretaries-General of the five International Social Science 
Associations formulated a plan for teaching social sciences in several 
countries at a meeting at Unesco House in November 1950. A permanent 
Liaison Committee was proposed to strengthen cooperation between the 
different Social Scie~ce Associations, and the establishment of internation 
al institutes for social science research was discussed. 
A committee composed of f ive me mbers of the Executive Board of the 
Economic and Social Council, representatives of the United Nations, the 
Specialized Agencies, and a number of appropriate international organiza-
tions, and experts, met in December 1950. They decided tha t the 
establishment of international centers for research and training in the 
1Qj Unesco Document 60/3, Qp. · Cit., p. 4. 
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social sciences should not be postponed pending the conclusion of the 
survey on existing social science institutes called for by the Economic 
and Social Council, and that definite plans for them should be presented 
u/ 
to the Unesco General Council by the beginning of 1952. 
In March, 1951, the International Institute of Political and Social 
Sciences in their Application to Countries with Different Civilizations 
(INCIDI) held its twenty-sixth session. Mr. Georges Duhamel of the 
Academie Francaise gave the opening address. He concluded that INCIDI: 
11brought together nations united by a common civilization and by the 
spiritual and temporal interests they shared •••• marked the first 
systematic attempt •••• to save the world from the chaos into which 
it had been plunged by dissentions and to defend it against new forms 
of colonialism threatening peoples not yet prepared to play their full 
part in a world passing through so critical a stage in its history. 1112/ 
A means of supporting plans for the cultural, economic and social 
development of underdeveloped territories was discussed. It was proposed 
that these plans should be carried out energetically with due regard for 
local opinion and with the support of national and international movements 
concerned and should be widely publicized. 
Other items of discussion at this meeting of INCIDI concerned local 
leadership in political and social ~ffairs; the educational and cultural 
aspects of the problem of vernacular languages, with special reference to 
Af r ica; and civilizations in contact with the North American continent, 
such as Slavonic groups in Canada and the Indian groups in the United 
States. 
11/ Ibid,, P• 5· 
~/ Unesco - International Social Science Bulletin, Vol. 3, No. 2 • 
Paris, Unesco, 1951, p. 424. 
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The International Institute of Political and Social Sciences in their 
Application to Countries with Different Civilizations (INCIDI) will hold 
its twenty-seventh session in Florence, Italy, in June 1952 when the 
drift of population towards urban and industrial centers in the under-
developed countries will be the general theme of discussion. Four aspects 
of this subject to be presented will be: 
11 (1) Political aspect: urbanization and political aspects of mass 
movements of population. 
11 (2) Economic aspect: living standards and conditions in rural · and 
urban communities. 
11 (3) Social aspect: social betterment of the rural classes. 
11 (4) Cultural aspect: popular education and vocational training.".l3} 
A summary of the reports on bibliographical services of B. Berelson 
and B. L. Smith, two University of Chicagp social scientists, have revealed 
an unsatisfactory, incomplete bibliographical service and system of unified 
abstracts in the field of social sciences. They urged support of the 
establishment of a general system by social scientists, governments, and 
students in general. They recommended three proposals for the improvement 
of bibliographical services: (1) a complete explanation of social science 
publications and bibliography; (2) increased collaboration and integration 
of current services; (J) additional bibliographical services such as 
14/ 
indexing abstract services, and the publication of an abstracts bulletin. 
Although the social science program of Unesco has made considerable 
advances and achievements since its conception in 1946 there is still a 
great deal of work to be accomplished if their ultimate goal of world 
11/ Ibid., p. 427. 
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understanding is to be realized. 
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CHAPTER VIII 
UNESCO AND THE SECONDARY SCHOOL CURRICULUM 
In order to become a reality, the plans and programs that Unesco has 
set up for building a lasting peace through world understanding rest for a 
great part on the shoulders of the classroom teacher. The teaching of 
world understanding in the secondary schools of the United States is not 
new. However, it has been met with lukewarm convictions and acceptance on 
the part of the teachers. If we are to have a world peace, one of the 
basic ways to accomplish this is to inform the youth of the United States 
and the world of the many biases, prejudices and ungrounded conceptions 
which are the underlying factors contributing to aggression and war. It is 
with this in mind that the author will put forth a snggestive plan that the 
secondaryoohool teacher might follow in order to cope with and overcome 
these biases, prejudices and ungrounded conceptions which help to plunge 
nations into world confl ict. The author realizes that it is impractical to 
put forth a plan that should be followed steadfastly by every secondary 
school teacher for the teaching of world. understanding because of the 
varied and diversified school situations. 
It is hoped that the plans put forth will be more suggestive than 
steadfast, thereby stimulating t he- te acher to develop plans, procedures and 
activities of his own in the teaching of world understanding. 
A. General Objectives 
Teachers should be constantly aware of the following objectives when 
==~==~ --=-=-=-======== 
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they plan and put into operation their classroom activ~ ties:l7 
11 1. The fundamental needs of mankind for food, clothing, shelter, 
health, recreation and security should be satisfied. 
"2. Every human being should enjoy, without any discrimination 
whatsoever, equal opportunity to develop physically, 
intellectually and socially. 
11 3. The pursuit of truth and the expression of opinion should be 
unrestricted, except when they interfere with the rights of othe~ 
114. Respect for human life and for the religious conviction of other 
peoples should be fostered. 
11 5. No nation should impose its culture upon any other nation, since 
no people possess superiority by reason of divine gift, 
biological factors or historical cle.ims~ 
11 6. The natural resources of the earth should be developed by 
international planning and cooperation and should be used for 
the general welfare of mankind. 
"7. The advances of science have now made all peoples neighbors, 
mutually interdependent and, therefore, morally responsible for 
each other's well-being. 
"8. The security of nations, their right to self-government, their 
cultural enrichment and their economic prosperity can be 
realized only through international cooperation in an organiza-
tion powerful enough to maintain peace and to facilitate world-
wide economic cooperation."~ 
~. Suggested Classroom Activities. 
1. A Forum on Unesco. 
A class might well organize itself for a session of the Unesco _ 
Conference with a topic for discussion related to the current events study. 
For example, information on libraries, museums, schools, the arts -- music, 
writing and painting -- is constantly presented in the better current 
l} Royce H. Knapp, ~. Unesco and Nebraska Secondary School Youth, 
University of Nebraska Publication: Contributions to Education, Number 
XXIV. (November 1947) No. 160, :pp. 8-9. 
z./ Loc. Cit. 
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events papers. Also, there are fine articles on these subjects in 
"Harper• s ¥iB.gazine, 11 the "Atlantic Monthly, 11 and the metropolitan 
newspapers. Information could be gathered on the problems which face 
individual countries such as Greece, Poland or Italy in sustaining some 
kind of national culture. The Conference could discuss it in forum fashion 
under class leaders and make plans for aiding these nations or others as 
the case may be. This will require a good understanding of the 
constitution of Unesco and its method of proceeding. 
2. Community Speakers. 
Invite to your classroom people from your community who are 
competent to tell you about the major cultural institutions of some 
devastated nation. Information concerning schools, librarios, museums, 
newspapers, radio programs, and youth clubs can be gained in this manner. 
The problem is to obtain reliable information. The teacher and pupils 
should always carefully evaluate information gained in this way. Many 
soldiers and sailors who have taken time while they were on foreign duty 
have pictures and curios and can tell a great deal about the major 
cultural institutions of a foreign nation. 
3. A Map Project. 
On a world map color the nations which belong to Unesco. Use any 
good atlas to compare this map with world production of iron ore, steel~ 
agricultural products, the location of the major cities, the commerce 
and trade of the world. Are the nations of Unesco the rich nations? What 
relationships do you see? What conclusions do you draw? 
4. A Committee Report on the Unesco Constitution. 
Procure a copy of the Constitution of Unesco by writing to the 
-==~,---~ -=-
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U. s. Government Printing Office, Washington, D. C. (State Department 
Fublication Number 2726). Compare this Constitution with the Constitution 
of the United States. How are they alike? How are they different? A 
committee of pupils could be assigned the responsibility of presenting the 
constitution of Unesco as a forum and then submit to questions from the 
3./ 
class. 
5. A Study of World Religions. 
With the help of your school librarian or city librarian plan a 
series of short talks on the great religions of the world. Special 
emphasis should be placed on the study of such where an established 
religion is prominent; on the dominant beliefs of the people; on comparisons 
\'lith Christianity and Judaism. Individual pupils or committees could each 
select one major religion such as Mohammedanism, Buddha ism, Hinduism, or 
emphasis could be placed upon the religious leaders of some of these gre~t 
religious groups. 
6. Comparing the League of Nations and the United Nations Organizatio~ 
A class could be divided into two groups~ One group could become 
familiar with the League of Nations, and the other could describe the 
United Nations Organization. In the discussion period comparisons could be 
made showing the weaknesses and strengths of each type of world organiza-
tion. Maps could be made to sho\oJ the countries involved in ea.ch. Also, 
some of the problems which the League faced and failed to solve could be 
placed alongside some of the major problems facing the United Nations. 
7. Biographical Writing. 
An activity that might well be used in class is the preparation 
J./ Ibid., p. 10 
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. ' of a booklet entitled "Who 0 s Who in World Understanding. ' This -bookle ~ 
would consist of brief biographies, prepared by the class, of the persons 
who have made and who are making outstanding contributions to the develop-
ment of world understanding. 
8. Reports. 
Oral and written reports may be used to help develop world 
understanding. These reports might deal with the people of another 
country, what their interests are, how they make their living, their modes 
1 of dress, their methods of transportation, their religion, their education 
or other topics that might prove interesting to the class. :Material for 
these reports may be gathered from encyclopedias, geography books and 
magazines such as "National Geographic" and 11Holiday. 11 
9. Mock Meeting of Unesco. 
A class might well plan and stage a mock meeting of Unesco with 
various members of the class assigned the roles of delegates to the 
general conference. This group would then plan and prepare its own 
program by which Unesco could aid in maintaining a permanent world peace. 
10. A Scrapbook. 
In this scrapbook gather pictures which depict activities of the 
country under study. 
11. An Album. 
This Should be made by the group and should depict activities 
which the class think would interest the pupils of the country studied. 
Then give the album to the Red Cross and ask for an album of the country 
under study. The second album could be used as the basis of a lesson 
involving world understanding. 
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12. Correspondence. 
Try to find names of pupils from the country under study and if 
possible have e vary member of the class correspond with a. pupil from the 
other country. Take one day every six weeks to discuss interesting 
information gained from the letters and new words gained through 
correspondence. 
C. Suggested Extra Curricular Activities. 
1. Window Displays. 
Obtain permission from the local businessmen to place displays 
in their windows. Such displays can serve the purpose of arousing interest 
in Unesco among students and adults. Make the displays attractive! 
Types of '\'Iindow displays suggested are: 
a. Letters and pictures which local students have received in 
exchange of correspondence with students in other sections 
and countries. 
b. Miniature constructions depicting life and customs in other 
lands made by groups in school. 
c. Work received from other areas and countries which show 
achievement of youth in levels comnarable to local groups. 
d. Articles obtained through an exchange arranged by pupils of 
the school with those of other lands. 
e. Articles procured from persons who have such items as foreign 
- I 
I 
activities pertaining \I 
handicraft, dress, art work, and tools. 
f. Photographs of local students engaged in 
to world understanding. 
g. Original posters made by the students. 
--=--~~--=-
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2. Forums and Panels. 
Arrange an inter-school forum or panel to discuss the subject of 
Unesco -- its history, its leaders, its policies, and its influence on the 
individual. Send out invitations to neighboring schools. A panel might 
include only students, or it might include students and faculty repre-
sentatives from each school. A contest might be arranged for the best 
panel with an award given to the winner. 
3. l'.fodel Session Unesco Meeting. 
Arrange a program to be given for a school assembly, for the 
P.T.A., or for the public clubs. This type of program offers a splendid 
opportunity to acquaint the public with purposes and functions of Unesco. 
4. Junior Red Cross. 
a. Prepare an album containing letters, pictures, and drawings 
which depict local environment and customs to be exchanged 
with similar groups in other countries. Arrangements for 
this project may be made through the local chairman of the 
' Junior Red Cross. Information can be obtained by writing 
Mid-Wester n Area Headquarters, American Red Cross, 1709 
Washington Avenue, St. Louis, ~1issouri. Groups desiring 
to undertake this proj ect should notify the Red Cross by card 
as to the foreign land (list three choices) to which they 
desire to send and from \'/hom they wish to receive an album. 
b. Prepare gift boxes to be sent to needy children in other 
.lands. The boxes must contain three pencils, three pads of 
paper, and a bar of soap. In addition they may contain such 
items as a tooth brush, tooth powder, a small toy, hair 
ribbon or a necktie. They must not contain food or breakable 
items. Cartons for packaging the gifts may be obtained fro m 
the Red Cross. 
c. Two addit i onal Junior Red Cross programs which will 
contribute to making young people more conscious of their 
neighbors are the National Children's Fund and the Junior 
Red Cross Council. The National Children's Fund is a Red 
Cross program which provides money to meet emergency needs of 
children \•/here and whenever such need occurs. Junior Red 
Cross groups can and do make contributions to this fund. 
The Junior Red Cross Council is a program designed to pu t 
young people actively into a program of community service. It 
encourages safety programs. service to home bound, and 
institutionalized children and adults. Connnunity forums and 
town me etings may be arranged to include gatherings of 
neighboring Junior Red Cross groups. 
5. United Nations Party. 
This could be a costume party with prizes given to the persons 
representing a foreign country most accurately and originally. 
6. A World Song Map. 
Make a display representing music of different countries. Place 
a large map of the world on the bulletin board or on a display board. As 
music from various countries is sung and discussed, attach a streamer from 
the country on the map to the sheet of music and tack to the bulletin board. 
This will malre an attractive decoration and at the same time be informative. 
I The same display could be made using pictures of composers of music. 
7. International Champion ~~. 
On a world map place markers to show the nations holding world 
1 championships in the different kinds of sports. Streamers from the map 
could lead to a bulletin board on which pictures of world athletes could be 
placed • . This activity might be .sponsored by a school athletic club. The 
! "World Almanac" is a good source of information. 
D. Resources and Teaching Aids. 
i The Bibliography of this thesis lists a great deal. of material that 
would be extremely helpful to a classroom teacher attempting to incorporate 
I II 
II 
I' I 
I 
I 
I 
I 
I 
I 
Unesco into the course of study. Excellent sources of information pertain-
ing to bibliographical aids have been published by several educational 
institutions. One of the more significant lists of bibliographical aids 
!±I 
was published by the University of Nebraska in 1947. A selection of 
important and helpful bibliographical aids is listed below: 
1. Books. 
a. Adam, Thomas R., Education fOr International Understanding. 
Columbia University, New York 27: Institute of Adult 
Education, Teachers College, 1948. 
b. Arne, Sigrid, United Nations Primer. revised edition. New York 
16: Rinehart & Co., Inc., 232 Madison Ave., 1948. 
c. Carr, William G., One World in the Makine: The United Nations. 
Second edition; Boston 17, Mass.: Ginn & Co., Statler Bldg., 
Park Square, 1947. 
d. Hunt, Erling M., editor, Citizens for a New World. 
Washington 6, D, C.: National Council for the Social Studies, 
1201- 16th St., N. W., 1944. 
e. National Education Association, American Educational Research 
Association. Education for International Understanding in 
American Schools. Washington 6, D.C.: American Educational 
Research Association, 1201- 16th St., N.W., 1948. 
!:J:./ Ibid., pp. 35-38. 
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e. Unesco, The Book of Needs. Lake Success, New York: Sales 
Section, United Nations, 1947. 
2. Pamphlets and Periodicals. 
a. Denartment of State, 11U.S.-U.N. Information" series, No. 14, 
Sharing Know-How - An Inter-American Achievement. Washington 
25, D. C.: Government ·Printing Office, 1947. 
b. Eichelberger, Clark M., The United Nations .Charter: What Was 
Done at San Francisco. American Association for U.N., 1945. 
c. Kise, Joseph, This World in Which We Li~e. Moorehead, 
Minnesota: Melberg. · 
d. Rotary International, In the Minds of Men. Chicago 1, Illinoi~· 
Rotary International, 35 East Wacker Drive, 
e. United States National Commission for Unesco, Unesco and You. 
Washington 25, D.C.: Department of State publication No. 2904. 
1947. 
3. Study Kits. 
a. International Relations StUvdy Kit. Each Kit contains pamphlet~ 
charts, documents and a guide to the conduct of teachers' 
meetings for the discussion of international affairs and are 
available free on request to the local N.E.A. advisory member 
of the national committee. Committee on International 
Relations, N.E.A. Head~uarters, 1201 16th Street, N.W., 
Washington 6, D. C. 
b. Kit of Materials for Education in International Relations. 
National Council of Teachers of English, 211 West 68th Street, 
Chicago 21, Illinois. 
c. United Nations Kit. Contains 12 documents and booklets 
concerning the United Nations. American Association of 
University Women, 1634 I Street, Washington 6, D. C. 
4. Sources of Information. 
a. American Association for United Nations, Inc., 45 East 65th 
Street, New York 21, N. Y. 
b. American Council on Education, 744 Jackson Place, Washington 6, 
D. C. 
c. Carnegie Endowment for International Peace, Division of 
Intercourse and Education, 4o5 West 117th Street, New York 27, 
New York. 
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d. Chief, Educational Services Section, United Nations, Box 1000, 
New York 1, N. Y. 
e. Division of Research and Publication, Department of State, 
Washington 25, D. C. 
f. Federal Radio Educatione.l Council, Washington, D. C. 
(Recordings catalogs.) 
g. National Education Association, 1201 16th St., N. W., 
Washington 6, D. C. 
h. Peoples Section for the United Nations, American Association 
for the United Nations, 45 East 65th Street, New York 21, N.Y. 
i. The Reference Library, The ~rrie Corporation, 35 East 
Wacker Drive, Chicago 1, Illinois. 
j. Unesco - Ofiice of the Resident Observer to the United Nations, 
15 West 77th Street, New York, N. Y. 
k. United Nations Information Offices, 610 5th Avenue, New York, 
N.Y. 
1. University of Denver, Foundation for the Advancement of the 
Social Sciences, Denver, Colorado. 
5· Audio-Visual Materials. 
a. Au4io-Visual Aids, The University of Nebraska Extension 
Division, Bureau of Audio-Visnal Instruction, Lincoln 8, 
Nebraska. (Free.) A catalog of 16 mm sound and silent 
motion pictures, containing a classified title index. 
b. The March gf Time (Forum Edition), The March of Time, 369 
Lexington Ave., New York 17, N. Y. (Free.) A catalog of 26 
outstanding 16 mm sound pictures for study and discussion. 
c. United Nations in Films, United Nations Department of Public 
Information, Films and Visual Information Division, Room 6oooc 
Empire State Building, 350 5th Avenue, New York 1, N.Y. 
(Free.) A catalog of 16 mm and 35 mm. motion pictures on the 
United Nations distributed in the United States. 
6. Film Distributors. 
a. British Information Series 
30 Rockefeller Plaza 
New York 20, New York 
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b. 
c. 
d. 
e. 
f. 
g. 
h. 
Carnegie Endowment for International Peace 
405 West ll?th Street 
New York, N. Y. 
Council of Human Relations 
123 West Fifth Street 
St. Paul 2, Minnesota 
Films of all Nations, Inc. 
45 West 55th Street 
New York 19, New York 
International Film Bureau, Inc. 
83 East Randolph Street 
Chicago, Illinois 
Science Museum 
St. Paul, Minnesota 
St. Paul Department of Education 
Audio-Visual Service 
Ted Johnson, Director 
United Nations Department of Public Information 
Films and Visual Information Division 
Lake Success, N~Y. 
i. Films for International Understanding (Catalog) 
Educational Film Library Association 
1600 Broadway 
New York 19, N. Y. 
j. Films of the Nations, . Inc. (Catalog) 
Nu-Art Films, Inc. 
145 West 45th Street 
New York 19, N. Y. 
k. The United Nations in Films (Catalog) 
· Films and Visual Information Division 
U.N. Department of Public Information 
Lake Success, N. Y. 
7. Charts and Posters. 
a. The American Way. Edited by Francis L. Bacon, published by 
Denoyer-Geppert Co., 5235 Ravenswood Avenue, Chicago 4o, Ill. 
Large Charts, 11World Democracy Moves Forward," 11Working 
Toward International Cooperation (The Conferences of the 
United Nations). (Free.) 
b. The Charter of the United Nations. Department of State, 
Division of Research and Publications, Washington 25, D. C., 
Pub. 2472. (Free.) · 
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c. 
d. 
/ 
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Flags of the United Nations • . U. N. Denartment of Public 
Information, Lake Success, N. Y. (Free~ ) ,Large chart in -
colors. 
l<1arks of the World-Minded American. N.E.JI.. Committee on 
International Relations, 1201- 16th St., .N.W., Washington 6, 
D. C. Poster. 
~ 
e. Picture Units on Social Studies. Owens Publishing Compan~, 
Dansville, N. Y. 
f. Posters on Social and Economic Problems. National ForUm, 
Inc., 407 s. Dearborn Street, Chicago 5, Illinois. 
g . The Preamble of the Constitution of the United Nations . 
General Mills, Inc., Public Service Department, li.finneapolis 16, 
Minn. (Free.) A display poster based on the preamble to the 
United Nations. · 
h. Preamble to the United Nations Charter. National Education 
Association, 1201 16th St.~ N.W., Washington 6; D. C. (Free.) 
A display poster printed from the Journal of the N.E.A. 
i . 
.i • 
k. 
-
Preamble to Unesco Constitution. National Education Associa-
tion, 1201 16th St., N.W., Vfashington 6, D.C. (Free.) A 
printed poster which is di s t ributed by the Educational 
Policies Commission of the N.E.A. and the American Association 
of School Administrators. 
The United Nations for Peace and World Progress. United States 
Government Printing Office, Washington 25, D. C. (Free.) A 
gr aphic wall chart depicting UN's org-anizational setup . 
United Nations. Films and VisUBl Information Division, United 
Nations Department of Public Information, Lake Success, N.Y. , 
(Free.) 20 large charts on structure and functions of the U . i~- . 
E. Examples of Unesco Incorp~rated Into The 
Secondary School Curriculum. 
The aim of the author in this section is to ~est and not to dictate 
a definite plan of inco1~oration. This is due to the varied teaching 
situations that arise within the varied school systems. 
Throughout the country various plans are being formulated and 
executed toward incorporating both Unesco and the United Nations into the 
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In teaching about the United Nations a large degree of flexibility is 
permitted in the schools of St. Paul, Minnesota, so as to allow for 
individual differences and to adjust to the immediate problems of the 
s./ 
present time and the requirements of the future. 
I • . Social Studies - Grade IX. 
A. Unit One - Democracy through Government. 
1. Course of Study. 
a. How unofficial governments are organized. (Home, 
school, church, clubs, community.) 
b. How governments are organized with reference to types 
of government and then U. S. form ~s set up in -our 
constitution. 
c. Local governments. 
d. How state governments are organized. 
The relationship of one state to another a.nd of 
states to the federal government. 
e. How our national government is organized. 
f. International government - the world community. 
:Background is given only through the League of Nations. 
2. Correlation with Unesco. 
a. All these institutions form public opinion. Consider 
how these can further brotherhood at home and abroad; 
can promote understanding of domestic and world 
problems; can sell the need for world as well as local 
5./ Leila Asher, ~. 
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ahd national governments. Three helpful organizations 
in this area are: (1) American Association for United 
Nations; (2) Council of Human Relations; (3) Foreign 
Policy Associations. 
b. U. N. Charter. One does not need to go into detail but 
stress should be upon the aims and purposes which are 
definitely to safeguard the PeO"ples and their Human 
Rights. 
c. Point out the relationship of nations to each other and 
to the world order and United Nations organization. ~ 
problem of national sove~ity might be considered wit 
states rights issue. Relate U.N.O. and activity 
program to its U.N. member states. 
d. Supplement with study of general frame,vork of six U.N. 
organizations. Stress study of International Court of 
Justice. Splendid charts and short accounts are 
available free upon request. 
e. Activities. 
(1) Interviews to learn the contributions and program 
for promoting understanding. Interview teachers, 
clubs, agencies. Teacher intervie\tS might 
consider how subjects can enla.r€9 sympathies and 
improve public opinion. 
(2) Clubs - organize for study and action. 
(J) Class or School program to inform others on 
special findings. 
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(4) Film strip - Nature of Democracy or American 
Heritage Series, Aims of the U,N, Charter. 
Another land and its people could' be related to 
study. 
· · Film - Mexico :Builds a Democracy, 
(5) Forum or round table discussion. 
(6) Recordings - State Department Speaks: :Building 
the Peace, 
Il, Unit Two - Agencies and Services that Affect Our Lives, 
1. Course of Stuiy. 
Our government services and agencies. 
2. Correlation with Unesco. 
a. Stress of government 11for 11 the individual is a concern 
of all governments for all peoples no matter what their 
race, creed, or economic status. 
The need for international laws and how such are 
realized can be introduced, 
The work of World Health Organization and Commission 
on Narcotic Drugs are subdivisions of Economic and 
Social Council, 
b, Activities. 
(1) Display - point out health problems of world 
(books, pictures, posters.) 
(2) Write and give a play on iiHO, 
C. Unit Three - Our Community: What it does for us and what we 
L li =-==----~ should do for it, 
II 
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1. Course of Study. 
a. Meaning of community; kinds. 
b. Contributions of foundational institutions and schools. 
Also home and church. 
c. Contributions of social agencies in our community. 
2. Correlation with Unesco. 
a •. Relate our part in betterment of our community-
knowing nationality, religious and racial groups in 
Worcester. 
b. Extend community idea beyond local to world. 
c. American Overseas Relief, UNRBA and CIER contributions 
to the starving world. 
d. Activities. 
(1) Speaker - on World Community. 
(2) Some activity should be used such as letters with 
children of other lands; a package sent by group 
or bought by group through some organization such 
as Care. 
D. Unit Four - Paying for Public Services. 
1. Course of Stuay. 
Tariffs are taxes. 
2. Correlation with Unesco. 
How U.N. is supported. This involves extent to which all 
citizens receive benefits. This ties ~p with attitudes 
I 
that other nations have toward us. Here it sho\'JS whether 
II 
we practice what we preach. Our policy here definitely has 
effect unon other nations and it affects their attitudes 
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and policy toward U. S. 
E. Unit V - Our Economic Community and _How It Functions. 
1. Course of Study. 
~usiness, Money, Consumer, Public Utilities, Agriculture, 
Transoortation, and Communications. 
~ . 
2. Correlation with Unesco. 
a. Study the Commission on Transport and Communications 
and International Civil Aviation Organization, both 
of which are under the U.N. Economic and Social Council 
b. Activities. 
Film, play, or radio . script (home made or otherwise) 
or news program on interdependence. Filmstrip -
lo.reign Trade: "It 1 s Good Eusiness." 
F. Unit VI - Educational and Vocational Guidance. 
1. Course of Study. 
a. Educational guidance and Freedom of Choice. 
b. Guidance in vocational opportunities and occupations of 
women. 
2. Correlation with Unesco. 
a. What's happening in schools in war-devastated areas1 
How can we help? 
b. Need for equality of opportunity for full personality 
development of all peoples. 
c. Commission on Status of Women under Economic and Social 
Council. 
d. Activities. 
I 
I 
(1) Stage differences in America and in other lands. 
(2) Help support a pupil or a school. 
(J) Send box of school supplies, food, clothing. 
G. Unit VII - Facing the Large Community Problems of Today. 
1. Course of Study. 
a. Conservation of Natural Resources. 
b. Relations between employers and employees. 
c. Unemployment • 
. d. Living conditions of our peoples and problem of 
improving our standard of living. 
2.. Co r relation with Unesco. 
a. World exploitation or conservation. How can we best 
conserve for all peoples, also definite tie-up with 
conservation of human resources. 
b. Contrast with those in other lands. 
c. Stress interdependence. 
d. Activities. 
(1) Films of other lands. Recordings and transcrip-
tions series: PeoDle of China, Introducing 
Peoples of Asia and Far East, 
(2) Script - Tale of All Nations. 
H. Unit VIII - We Are Citizens. 
1. Cgurse of Study. 
a. Meaning of citizenship. 
b. Our rights and privileges in peace and war. 
c. Our duties and responsibilities. 
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2. Correlation with Unesco. 
a. The Four Freedoms and World Bill of Rights. 
b, Who are o~~ minorities? How do their rights and 
privileges fare? How does our solving problems tie up 
with our prestige abroad. 
c. Consider Indian, Mexican, Oriental, Negro in 
Massachusetts, nation and world. 
d, Activities. 
(1) Recordings or transcriptions and scripts. 
Freedom's Peoples, Neither Free Nor Egual, We Hold 
These Truths. 
(2) Film strip - Toward All Together. 
II, World History- Grade X. 
A, Unit I - World Culture and Its International Roots. 
1. Cgurse of Study. 
a. Shifting peoples of the world in later years. 
b. Massachusetts and its people. 
c. Other minority groups. 
2. Correlation with Unesco. 
a. Population shifts- U, N. Commission on Population. 
b, Displaced persons and IRO. 
c. Studies of world minorities (sub-commission under 
Human Rights). Trusteeship Council- dependent 
peoples. 
d. Activi1ies, 
Film - BoundarY Lines, Brotherhood of Man. Gateway to 
Freedom, 
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Unit II -Democratic Living: the choice of the common man. 
1. Course of Study. 
a. Trends toward world democracy today. 
b. San Francisco and steps toward collective security. 
c. EJtllansion program for exchange teachers a.nd pupils. 
d. Ways of preserving human worth and dignity. 
2. Correlation with Unesco. 
a. U.N. a neqples organization. 
b. Participation of U. s. in U.N •• Relation of people, 
I 
I Congress and State Department to this. Activities of 
I 
I Unesco in this area. 
I c. u. N. Bill of Rights - Commission on Human Rights. 
I 
II 
d. Activities. Film - Now the Peace. 
r 
c. Unit III- Man's struggle toward World Order. 
1. Course of Study. 
a. Causes of conflicting interests between nations. 
b. Problems created by international conflicts: politica~. 
economic and social. 
c. Lessons learned from at t empts to settle international 
disputes. 
2. Correlation with Unesco. 
a. How can we Iria.ke adjustments so as to eradicate the 
causes of war? 
b. I 
I 
U.N. Agencies working in this direction: ITO, Bank, 
Fund, ICAO, Intergovernmental Maritime Consultative I 
Organizat ion, FAO, etc. ~J 
=t,-
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U.N. Commissions: Economic Commissions for Europe, 
for Asia and Far East, for Middle East, for Latin 
America, Human Rights, Atomic Energy Commission, 
Transportation Communica.tions, Economic and Employment 
Commission. (Those underlined are for special study.) 
e. Brief mention of w~o, -IRO, ICEF, Trusteeship Council. 
d. List forward steps ~hat have been made. What h as been 
done? Work of court. What is part of individual to 
help this along? 
e. Activities. 
(l) Filmstrip - Economic and Social Foundation for 
Peace. 
(2) Scrapbook of U.N. in the news. 
(3) Bulletin board displays. 
(4) Current events. 
D. Unit IV - Potentialities for the World of Tomorrow. 
1. Course of StudY. 
a. The crisis of civilization. 
b. The presence of scientific revolution. (Include 
potentialities of atomic bomb.) 
c. The need for progress in political education in order 
to obtain and sustain permanent peace. 
2. Correlation with UnescQ. 
a. How can we implement the U.N. so it can carry the 
tenets of its charter put there by the peoples 1 
representatives? 
I 
ll 
b. Activities. 
(1) 
(2) 
(J) 
Film - One World or None, Way of Peace. 
Films regarding other peoples. Democracy vs. 
other forms of government. 
Club or class organization to do some definite 
project to help others and promote understanding. 
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III. Economic Geography - Grades X and XI. 
A. Unit I - Ponulation StuQy. 
1. Course of Study. 
a. The number, composition, density, distribution, migra-
tions, the reasons for such trends. 
b. Regional studies of culture centers and institutions of 
other lands. Industrial development. 
c. World patterns - Climates, vegetation, soil, land and 
water, land forms. Distribution of resources. 
2. Correlation with Unesco. 
a. U.N. Commission on population under Economic and Social 
Council. Refugees, DisplacedPersons. 
b. Study of peoples of other lands. Cooperation through 
Unesco. Regional planning. 
c. Global concepts. Interdependence - U.N. Economic 
Commissions for Asia and Far East, Middle East, Europe, 
and Latin America. 
d. Activities. 
(1) Scrapbook. Get in touch with Foreign Information I 
Service Centers for free material. ,l________ 
4.-- -
II 
(2) Film - Airplqne and World Man, Expanding World 
Rela. tionshiJ;l s , Made in U.S .A. 
(3) Display showing interdependence. 
IV. American HistorY- Grade XI. 
A. Unit I - Our Heterogeneous Population. 
1. Course of Study. 
a. The American Indian. 
b. The American Negro. 
c. Minority Groups in U. S. 
d. Old and New Immigration and Hinority Groups. 
2. Correlation with Unesco. 
a. Some historical background of these groups on American 
scene is ne ~ded to make understanding and appreciation. 
b. How do our delayed cor rections of inequalities affect 
our prestige in a . world of other races and under-
privileged people? 
c~ Consider work of the United Nations Commission on 
Human Rights. A sub-division of this committee is on 
minorities. 
d. Tie in with present day immigration in U.S. end world. 
e. Activities. 
(1) Film. 
(2) Exhibit of contributions of different national-
ities. 
(3) Festival of Nations- large or small scale. 
B. Unit II - Democr acy on the American Plan. 
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1. Course of Study. 
a, Democracy in U. s. Today; domestic trends, dangers, 
world significance. 
b, Responsibility for the Continuous Preservation of our 
Democracy and the Expansion of Its Ideals. 
2. Correlation with Unesco. 
a. The ideals that recognize the right for economic, social 
and intellectual well-being of individuals undergird 
our American way. To expand these we must make 
practice tally wi th preachment. ~demands knowledge 
regarding the people in the U. s. and in the world so as 
to prevent social lags due to ignorance and prejudice. 
b. Activities. Filmstrips - Nature of Democracy series, 
Our American Heritage, 
C. Unit III - Political Parties a.s Instrumentalities of our 
Democracx.. 
1. Course of Study. 
Political Parties in the Future, 
2. Correlation with Unesco.· 
a. Wha t do platforms say and parties do to promote a 
cooperative world? This means a check on them in 
respect to trade policies, extension of human rights, 
agricultural, business and social policie s . 
I. 
I b. Activities. Interview and correspondence - use right 
of petition and right to state your views to your 
representatives and to party leaders. 
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D. Unit Four - A Well-Informed Citizenshiu Perpetuates Democracy. 
1. Cgurse of Study. 
a. Sources of education outside the school: home, church, 
press, radio, movies, gang, advertising , clubs, etc. 
b. Unesco. 
2. Corr elations with Unesco. 
a. What are these institutions doing to strengthen the 
United Nations? 
b. Unesco is definitely a promoting agency for United 
Nations. It seeks to sell world-mindedness and 
understanding in all lands. 
c. Activities. Clubs and class organization. 
E. Unit Five - Economic Aspects in the Development of the 
American Way of Life. 
1. Course of Stwiy. 
a. Commercial Revolution. 
b. Agricultural history of U. s. 
c. Colonial trade. Money and credit instruments. 
d. The growth of manufacturers and industrial combinations 
e. Growth of the wage-earning class. 
2. Corr elation with Unesco. 
a. The work of the Economic Commissions under Economic 
and Social Council, European Recovery Program and 
U.N.I.I.O. can be related to this study. 
b. FAO - Food and Agricultwe Organization of U.l~. 
c. International Bank for Reconstruction and Development. 
d. International Monetary Fund. 
e. Relate to world trade and recovery as well as to 
international good or ill will. 
f. International Labor Organization. 
g. Activities. 
(1) Film - World of Plenty. 
(2) Filmstrip - Transnortation and Communication 
Series. 
(3) Film - Round Trip: The U.S.A. in World Trade. 
(4) Filmstrip - Through Air - Other Lands: 
#2 World Trade . in the Air Age. 
F. Unit Six- Our Military Policy. 
1. Course of Study • 
Present congressional activities toward a decision for our 
future military policy. 
2. Correlations with Unesco. 
a. vlhat is our policy as to oecu:pied areas; as to strateg-
ic and non-strategic trusteeship areas; as to furnish-
ing troops for an international police force? This 
might be a good place to tie in the study of the 
Security Council. 
b. Activities. 
(1) Film - One World or None. 
(2) . Filmstrips - Un and Atom; World Control of Atomic 
Energ.v. 
(3) Model Security Council Session for Class or 
assembly program. 
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G. Unit Seven - American Diplomacy in \vorld Affairs, 
1. Cqurse of Study, 
a. The Foreign Service of U. S. 
b. An Overview of American Diplomatic Relations, 1778-1945 
c. Westward in the Pacific and Beyond, 
d. U. S. and Latin American Relations. 
e. Canadian-American Rela tions. 
(1) The Atomic Bomb, 
(2) Development Project. 
f, Australian-American Relations. 
g. New World-Wide Rela tionships. 
2. Correlation with Unesco. 
a, In addition to general plan some discussion could be 
in repsect to advisability of having career men for 
top as well as lower levels. The blundering of 
inexperienced men .and political op:portuni sts has too 
often checkmated the U. S. in foreign affairs. 
b. Extend through current year. Stress the :present. Use 
past only for a. background. 
c. Regional \>IOrk tie-up \>lith U.N. 
d. Atomic Energy Commission 
e. This entire area affords ample opportunity for the 
promotion of the concept of ,worldmindedness. 
f. Activities. 
(1) Recordings - The State Depe±tment Speaks. 
(2) Recording - This is Puerto Rico; Building the 
Peace. 
(3) Pan-American films. Goodwill Day - April 14. 
(4) Round table discussion. 
(5) Films - Now the Peace; Pattern for Peace; Peace 
Builders; We Live in Two Worlds. 
V. Social Studies - Grade XII - Social Problems. 
A. Unit One - Toward an Understanding of Ourselves as Individuals. 
1. Course of Stu~v. 
a. Why do we behave as we do? 
b. What about others? 
c. Ho\'1 is Public Opinion formed? 
2. Correlation with Unesco. 
a. We should point out that others in our land and in 
other lands have these personal problems. 
b. Survey of varied environments as well as the common 
heritage of all members of the human race as nart of 
the regular course. 
c. What U.N.O. seeks to do about public opinion? 
d. What we can do about U.N. public opinion? 
e. · Activities. 
(1) Personal· interviews. 
(2) Exchange discussion enterprises with different 
types of people. 
(3) Assembly to point out developments and create 
greater concern. 
E. Unit Two - Toward Understanding the Art of Living Together. 
1. Course of Stu~v. 
Our soci ~l institutions. 
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I 2. Correlation with Unesco. 
a. This unit has more than a local and national angle. 
Our world outlook and acceptance of responsibilities 
can be fostered by our social institutions. 
_b. Activities. Excursion to consider work of various 
social institutions within the community. 
C. Unit Three - Toward Understanding Our Liying Standard. 
l. Course of Study. 
Our Living Standard. 
2. Correlation With Unesco. 
a. How are these U. s. conditions affected by world 
production, world trade, world health? 
I 
b. Activities. Film - Exnanding World Relationships. 
D. Unit Four - Toward Understanding Our Economic Patterns. 
l. Course of Stuav. 
Economic Patterns. 
2. Correlation with Unesco. 
a. __ Bank and -.Fund? 
b. Activities. Film - E;panding World Relationships. 
E. Unit Five - Toward Understanding a Changing Economy. 
l. Course of StudY. 
Changing Economy, 
2. Correlation with Unesco, 
a. What other evidences of interdependence can we find? 
b. Activities. Film - Expanding World Relationships. 
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F. Unit Six- Toward an Understanding of Representative 
Government. 
1. Course of Study. 
Representative Government. 
2. Correlation with Unesco. 
a. Ho\'i can we be 11worldminded American" citizens? There 
is opportunity for a parallel study of the U.S. and 
U.N. a.s to the need for a constitution or charter for 
amending it as conditions change, for the constant 
implementing of it to meet present day issues, for the 
necessity of compromise, but continued forward pushing 
toward the goals. How the ideas of national 
sovereignity make as distinct a problem as states 
rights could be injected. 
b. Activities. Filmstrips - Our Democrac~ series or 
American Heritage series. 
G. Unit Seven - Toward an Understandi~ of the §:pheres of 
Government; Public Services; Law Enforcement; Government as 
Referee; Taxes and :Budgets. 
1. Course of Study. 
a. Spheres 'of government. 
b. Public Services. 
c. L.aw Enforcement. 
d. Government as Referee. 
e, Taxes and :Budgets. 
I 
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2. Correlation with Unesco. 
a, International services which are done cooperAtively 
can be introduced. 
b. Also, International Police or National Contingents of 
Armed Forces Under Security Council of U,N. 
c. How is U,N, financed? 
d. Activities, 
(1) Speaker, 
(2) Round table discussion. 
(J) Film or filmstrips to show extent of activities of 
U.N. 
(4) Poster material is also good. 
H. Unit Eight - Toward an Und.ersta.nding of the New Tasks of 
Government. 
1. Course of Stu.d.y, 
a. Health, 
b. Housing. 
c. SecuritY, 
d, Community Planning, 
2. Correlation with Unesco. 
a, This study should be directed toward ways to adjust 
the inequalities amo~ groups in U,S. in order to 
strengthen our democracy and increase our 
prestige abroad. 
Bnstoo Unr11er .• 
School of Ed cz.t~n 
101 
=========a~~==========~========-=--,~=-=-=.~-==~=-=-=-==4F======= 
I 
II 
I 
I 
I 
~-~--~ =-=============H==c=-102=~ 
b. Activities. 
(1) Housing survey. 
(2) Excursion to better understand work of health agencies 
(3) Films. 
H. Unit Nine - Toward Understanding our Place in the World. 
li ___ --·---
'1 
I 
1. Course of Study. 
Our Place in the World. 
2. Correlation with Unesco. 
a. Study of causes of war leads one to consider ways to 
avoid war. Is war a necessary instrument of national 
policy? How have concepts of security changed? What 
spells ·security for tomorrow? 
b. A general survey of U.N. activities in this relation 
gives a positive emphasis for conclusion. Consider 
our global relations to other lands and how our 
foreign policies tie in. 
c. Activities. 
(1) Film- !he People's Charter. 
(2) Filmstrips - Genocide; How to Cong~er War, 
i'/orld War II. 
i 
II 
CHAPTER IX 
A Sl.Jlv1M.ARY OF THE \'iAYS IN WHICH PUPILS 
CAN MOST EFFECTIVELY LEARN ABOUT UNESCO 
There are many ways in which the study of Unesco can be approached in 
secondary schools. It may develop from the study of education in other 
countries or from the study of international organizations or from methods 
of interpreting the cultures of different countries and their relationship 
to one another. 
A systematic survey of the "United Nations and the Specialized 
Agencies 11 with Unesco entering the curriculum as a sub-topic can be made. 
The transition from studying the United Nations to studying Unesco may be 
brought about by having the students identify and explain each of the nine 
passages which contain the words 11 education 11 or "educational" in the text 
of the U.N. charter. After this assignment has been completed, attention 
can be turned on Unesco as that special agency of the United Nations 'Vlhich 
has the responsibility for carrying out the stipulation of the charter which 
requires educational, scientific, and cultural cooperation among na.tions. 
A direct and systematic study of Unesco might be introduced into the 
social studies program. The outline of the unit could be as follows: 
1. History of Unesco. 
2. Aims. 
;_3. Who may be members. 
4. Organization. 
5· How Unesco might execute a project. 
6. Possible field of action for Unesco. 
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7. Suggested teaching activities for students. 
1/ 
8. Materials. 
In addition to the objectives already mentioned in Chapter VIII, the 
following will be useful to the classroom teacher in promoting a very 
effective learning situation for the ~upils studying Unesco. 
A. Understanding and Appreciations: 
1. An understanding of ' the necessity for a world order which is 
distinguished by peace and stability. 
2. An understanding and appreciation of the advantages of 
cooperation throughout the world in relation to socio-economic 
and cultural advancement and growth. 
J. An understanding and appreciation of the part which America 
must play if the United Nations is to function successfully. 
B. Attitudes: 
1. A perspective for an understanding of the obstacles vihich 
must be overcome in building and maintaining an effective 
peace organization. 
2. An insight into the problems, attitudes, and ideologies which 
impede international cooperation. 
3· A trusting and confident attitude toward man's ability to 
coonerate for the maintenance of security and Norld peace. 
4. An acceptance of personal responsibility for improved human 
2./ 
E~.nd international relationships necessary for world peace. 
11/ Committee on International Relations, National Education Association, 
Education for International Understanding in American Schools. \'fa.shington, 
D. C., National Education Association, 1948, p. 145. 
12/ Ibid. , p. 184. 
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11 Some teachers may need to be reminded that the proper object of 
concern is not 'mankind' as an abstract concept, but two billion 
individual men, ~omen and children. When John Hersey introduced the 
survivors of the second atomic bomb as six individual human beings 
(in the book 'Hiroshima'), most Americans were moved as they never 
could have been by reading official reports with casualty figures 
running into six figures. On the same principle, fiction, biography 
and films are especially valuable as a ids in the development of 
hwn~nitarian concern. Novels such as Pearl Buck's 'The Good Earth, 1 
juvenile fiction such as Gregor Felsen 1 s 'Struggle Is Our Brother' 
(youth in wartime Russia), and Elizabeth Lewis' 'When the Ty:phoon 
Blows' (a boy in China at war), biographies such as Louis Adamic 1 s 
'From Many Lands,' and documentary films such as 'The Pale Horseman' 
and 'Seeds of Destiny' are examples of the wealth of material 
available through which children and young people are acQuiring 
genuine concern for the welfare of others. 11J./ 
The American \'lho is sincerely i .nterested in the world of today displays 
and effective. He knows his best sources of information can be obtained 
!, from newspapers, books, pamphlets, periodicals, official. documents, news-
reels, documentary films, television and r adio broadcasts. He knows how 
to analyze propaganda, weigh evidence and appraise sources of information, 
I 
and test the accuracy of assertions made by others. He knows how to do 
these things because he has acquired the skill in doing them from school 
learning situations purposely planned to provide him with opportunities 
becoming familiar with and learning to use a wide variety of materials. 
One of the best methods of learning how to analyze international 
problems w~th skill and judgment is to actually use these· lllethods of analysis 
I 
'lin the study of such problems rather than merely to talk about them. This 
II 
11 can be done and is being done in many schools today in the systematic study 
:lof current world affairs. In the supervision of such study, teachers should 
I!J./ Ibid., p. 197 
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realize that the end results in terms of habits and skills, as well as 
interests, are equally as important as the information and understanding 
acquired by these methods of analysis. 
All the sources of information on world affairs which will be available 
to young people after they leave school should be introduced to them in the 
classroom; newspapers, magazines, films, radio and rumors. The same types 
of situations and activities \oJhich they will encounter in their roles as 
adult citizens should be eA~erienced by them in the classroom; democratic 
discussion, the influencing of others, and critical thinking. Students 
must learn ho\-J to evaluate sources of information and weigh evidence on 
international issues and how to formulate opinions and make decisions on 
controversial questions, because these are among the most vital responsi-
- ·. l 
bilities that will be required of them in the political, social, and vocaticn 
al life of their adult years. 
In teaching about Unesco, the teacher should use the following check-
list. If he has a positive reply to all .the items, then his teaching 
is presenting a very effective learning situation for the pupils. 
1. Relation of instruction to the develo~mental needs and 
characteristics of pupils to bring about more meaningful learning. 
2. Maintenance of a spirit of good will and desire to understand 
others. 
J. Provision of introductory or readin.ess experiences in the primary 
grades such as community studies, so that children \11ill be 
re ady for more systematic studies in the intermediate and upper 
grades. 
4. Utilization of dynamic and interesting methods and. materisls such 
as field trips, historical objects, dramatic presentations, audio-
visual materials, and well-illustrated texts. 
5· More careful selection of content so as to insure a wide 
coverage. For example, in teaching history: 
(a) Social, economic, and cultural history as well as 
political and military history; 
(b) the history of Eastern countries as well as Western 
cOun.tries; and 
(c) the development of international agencies. 
6. Here effective reference to world affairs with attention to 
the interdependence of people and cultural interchange. 
7. The development and maintenance of a spirit of open-mindedness 
and a critical search for truth as social problems are studied. 
8. Consideration of cultural interdependence and the common needs of 
peoples everywhere along with the richness of cultural diversity. 
In conclusion, the author believes that the most effective method of 
teaching about Unesco will be one that is highly ex~eriential. However, 
if this is not possible and the learning is vicarious, then this vicarious 
learning should be greatly reinforced by exneriential learning. 
II 
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CHAPTER X 
SUM!vlARY AND CONCLUSIONS 
In this thesis the author has given an historical survey of Unesco 
since its inception, the ultimate aims of Unesco and its immediate 
accomplishments. The place of political science, history, geography, 
economics, sociology and the social sciences in the Unesco program was 
discussed with the aim to point out the objectives and accomplishments of 
each. It was then shown how Unesco might be incorporated into the 
secondary schools social studies curriculum. 
Full realization of the role that education can play in achieving 
and maintaining world peace and security was clear to the leaders \oJho 
formulated the Charter of the United Nations. Therefore, Article 55 of 
the Clj.arter states that - 11the United Nations shall promote •••• international 
cultural and educational cooperation. 11 The Charter also provided for 
specialized agencies, among which is Unesco, organized in 1945. 
Unesco is devoted to the promotion of a full-scale, world-wide 
program of international understanding through education. At the General 
Conferences which have been held yearly since 1946, many activities and 
projects have been planned for enlisting the nations and peoples of the 
world in cooperative undertakings in order to achieve this goal. These 
activities and projects have included a world-wide attack on illiteracy 
and development of improved standards and methods for basic education, 
educational reconstruction in \'lar-torn countries, international seminars 
for teachers, the improvement of text books and teaching materials, a 
===--==-o=----=-----=- -=--- =--=-,-~--=-=-==11== 
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survey of methods and materials used in teaching about the United Nations, 
the facilitation of international exchange of students and teachers. and a 
technical assistance program for under-developed areas. 
In political science the most important thing that Unesco has done to 
date has been to unite the political scientists of the world so that they 
might i nterchange ideas concerning this subject in their individual 
countries. As an outgrowth of their international conferences they have 
1/ 
prepared a book entitled Contemporarx Politic&l Science, which is a 
compilation of papers from different countries which reveal a great 
diversity in approaches, concepts and terminology of political science. 
The treatment of history has progressed very rapidly in Unesco. A 
pamphlet has been written and is available which concerns itself with 
better history textbooks. Another important accomplishment concerning 
history is that of publishing a world history book. This project is beyond 
the planning stage and is now in the process of being written. 
Unesco has made its greatest advance s in geography• especially in 
relation to its food and people project. There has been published a 
number of articles and pamphlets concerning the treatment of geography in 
relation to food and people. They have also published a pamphlet on 
geography teaching for international understanding which secondary school 
teachers will find useful and helpful when incorporating a study of Unesco 
into the curriculum. 
In economics and sociology, advances have been rather slow. The main 
object of Unesco in regard to economics and sociology is the formation of 
~/ Renort of the Director General On the Activities of the Organization 
April 1950 - March 1951. Unesco Document 6C/J. Paris, Unesco, 1951, p. 4. 
109 
international organizations. Although this project was but in the planning 
stage in 1948, it took but a few months before it \~as realized .. 
In the social science program of Unesco one of the most important 
developments has been that which concerns itself with the study of tensions 
within individua~s and groups which are a threat to peace. Another 
important project undertaken by the social scientists of Unesco is the 
study of the social implications of science with emphasis on the furtherance 
of popular underst~nding of the effects of scientific developments on inter-
national tr€nds and affairs. They have also made considerable progress in 
bringing about greater collaboration among international organizations. 
The author, in giving a background of the _Unesco program, did so in 
order to make secondary school teachers aware of the abundance of material 
which is to be found if they are interested in incorporating a study of 
Unesco into the curriculum. It is the duty and responsibility of teachers 
to provide an opportunity for the youth of America to help promote world 
peace and international understanding, t\'IO of the basic concepts of the 
whole Unesco program. Several suggestions have been made in this thesis as 
to how a study of Unesco can be incorporated into the existing curriculum. 
In conclusion, the author believes that Unesco already has made some 
small contribution to the establishment of a firm foundation for lasting 
peace. The author further believes tha t the accomplishments and achieve-
ments of Unesco and the United Nations will only become out'tlardly apparent 
when the peoples of the world realize that they as individuals must take 
an active part in the programs outlined by Unesco if peace is to be 
something more than an ideal in the thoughts and hearts of men. 
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